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Toadgigatin strukturu

Talimat
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Bashq

Tadqgiqatin asas dayigonlarini,
hadaf qrupunu va kontekstini aks
eldirir, secilmis metodoloji
yanagmaya va tadgigat sualina
uygun qurulur.

Adobiyyat Icmali

Miivafiq tadgiqatlar1 nazardan
kegirir vo mévcud bosluglan

miioyyan edir.

Miizakira
Noaticalari sarh edir, adabiyyatla
miiqayisa edir, naticalarin tasirini

va mahdudiyyatlarini miizakirs edir.
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Xiilaso |
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Tadqigatin magsadini,
metodlarini, naticalarini
timumilagdirir.

Metodologiya

Tadqiqat dizayn, istirakgilar, alatlor,

1

va analiz detallan verilir.

Yekun

Osas naticalori va onlarin

2

shamiyyatini imumilagdirir.

Giris
Movzu barada malumat verir,

tadqgigat problemini, magsadlari va
ashamiyyatini tagdim edir.

Naticalor

Tadqiqat naticalarini obyektiv
sokilda taqdim edir, cadvallor va

sokillorlo dastoklanir.

9dabiyyat siyahisi

[stifada olunan biitiin manbalar
alifba sirasi ilo ardicil formada

siyahiya alinir.
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IMRAD strukturu elmi-tadqgiqat islarinin yazilmasinda beynsalxalq saviyyada qgabul edilmis asas standart

— |[MRAD STRUKTURU ——

struktur formadir.

TAM ACILIS OSAS SUAL

Ea Ne li¢iin bu
tedqgigat hr?
INTRODUCTION edqiqat apanhir
(GIRIS)
& Tedgigat nece
METHODS aparilir?
(METODOLOGIYA)
.._l!. Ne tapildi?
RESULTS
(NSTICOLOR)
(2) Neticaler ne
ir?
DISCUSSION demekdir?
(MUZAKIR®)

M8ZMUNU

Movzunun tegdimati
Problemin musyyenlegdiriimesi
Tedgiqat boslugu

Tedgiqatin maqgsadi

Tedgigat suallan ve/ve ya hipotezler
Tedqigatin ahamiyyati

Tedqigat dizayn:
Istirakgilar (nimune kitle)
Malumat toplama aletleri
Malumatlann analizi Usullan

Side olunan neticelerin taqdimat:
Cadvellar, grafikler, sakillar

Statistik naticaler

Yalniz faktlarin obyektiv gekilde verilmesi

Naticalorin izahi vo manasi

Bvvaelki tadqiqgatlaria migayise
Naticalarin nazeri ve praktiki ahamiyyati
Tadgigatin mahdudiyyatiari

Gelocok todgigatiar Ugin tévsiyeler
Yekun natice

9SAS MeQseD

Oxucunu mévzuya
hazirlamaq ve
tedqiqatin meqgsadini
aydinlagdirmagq.

Tadgigatin etibarh
ve dizgln hayata
kegirilmasini tamin
etmak.

Tadgigat naticelerini
sistemli ve aydin
gokilde oxucuya
¢atdirmaq.

Naticolorin menasmi
ortaya gqoymagq, onun
ahamiyyatini gostarmak
va Gmumi yekun

goanglan teqdim etmaek.
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Bashq (Topic) asagidaki xtisusiyyatlora malik olmalidir:

Arasdirilan dayisanlari va ya asas anlayislar: ifade etmalidir.
Hadaf grupunu/istirakeilar: gostermalidir.

istifade olunacaq metodologiyani iimumi sokilds ifades etmalidir.
Arasdirilacaq alags, tasir vo ya miiqayiseni gostormsalidir.
Todgigatin magsadini aydin sakilda aks etdirmalidir.
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Xiilasa (Abstract) 150-300 soz arasi olur va asagidakilar1 shata etmolidir:

* Movzunun aktualligini qisa sakilda toqdim etmsalidir.

* Tadqgigatin asas maqgsadini aydin sakilda ifads etmalidir.

« [stifads olunan metodologiya ve tedqiqat dizaynini aks etdirmalidir.

« Istirak¢ilar ve malumat moanbalari hagqinda qisa malumat vermslidir.
* Mbslumat toplama va tahlil tisullarini imumi sakilds gostormalidir.
 Jsas tapintilari qisa sakilds taqdim etmalidir.

* Arasdirmanin sahayas verdiyi elmi vo praktik tohfslori vurgulamalidur.
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Higher education student engagement, leadership potential
and self-perceived employability in the United Arab Emirates
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ABSTRACT

Higher education student engagement (HESE) is increasingly essential for
developing employability and leadership potential. While several
academic institutions worldwide have underscored the importance of
fostering leadership skills, there remains an evident gap in the UAE's
understanding of the impact of student engagement on leadership
potential and perceived employability. Thus, by adopting a quantitative
research approach, this study validates the HESE scale and examines its
associations with leadership potential (LP) and self-perceived
employability (SPE) among undergraduate students in the UAE. The
results reveal that increased student engagement significantly enhances
LP and is positively associated with SPE. In addition, a higher level of
HESE notably strengthens the relationship between LP and SPE.
Universities in the UAE can leverage these findings to refine their
activities to improve student engagement initiatives, which could
bridge the current skills gap and boost student readiness for the
competitive labour market. The research recommends integrating
comprehensive student engagement strategies in higher education to
develop essential leadership skills and confidence in employability
among students, aligning academic preparation with market demands.
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ANNOTASIYA

Bu tadgiqat Azerbaycanda alilliyi olan usaglarin maktabshazirliq
qruplarina calb olunmas: iloe bagh movcud vaziyyati va ehtiyaclan
giymatlandirir. Tedgiqatda kamiyyat va keyfiyyat metodlarinin
inteqrasiyasindan istifade olunub: kemiyyat malumatian sorgular
vasitasila toplanib, keyfiyyat gostericileri isa muallimiar ila apanlan
musahibalar vasitasila darinlagdirilib. 8sas tapintilar gostarir ki, ga-
nunverici sanadlarin movcud olmasina baxmayaraq, alilliyi olan
usaqlarin maktabahazirliq gruplarina calbi ila bagh ahemiyyatli
manealar movcuddur. Bu manealar arasinda uygunlagdinimis tahsil
resurslaninin gatigmazligi, misllimlarin pesakar hazirhigimin kifayat
qadar olmamasi va inkliGziv tahsilin tatbiginda institusional ¢catigmazliglar
qeyd olunub. Malum olub ki, valideynlar va tahsil igcilari alilliyi olan
usaglarin tehsil ehtiyaclarimi 6demak tgun daha cox dastak va
resurslara ehtiyac duyurlar. Tadqigatin naticalari alilliyi olan usaglann
maktabahazirlig qruplanna calb edilmasinin effektivliyini artirmaq
dgiln bir sira tovsiyaler taqdim edir. Bu tovsiyalar arasinda inkliziv
tahsilin daha yaxs! tatbiqi Gglin muallimlerin bu istiqgamatda talimlara
calb olunmasi, tahsil materiallannin slgatanhiginin yaxsgilasdinimasi
va valideynlarin maariflandirilmasi kimi tadbirlar yer alir. Hemginin bu
sahada monitoring va dastak mexanizmlerinin gliclandirilmasi tovsiya
olunur. Bu tadgiqgat inkliziv tahsilin tagviqi va alilliyi olan usaglann
maktabahazirlhiq qruplanna tam integrasiyasinin tamin edilmasi tgun
asash bir yol xaritasi taqdim edir. Belalikla, Azarbaycan inkliziv va
adalatli tahsil mihitine dogru addim ata, bu da buttin ugaglann tahsil
almagq hiququnun tamin olunmasina komak eda bilar.

Acar sozlar: Maktabahazirliq qruplan, alilliyi olan usaglar, inklaziv
tahsil, tahsil ehtiyaclan, gansiq tadgigat metodlan.
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Giris (Introduction) movzunu oxucuya teqdim edan vo arasdirmanin hansi problema yonaldiyini
izah edon bolmadir. Bu hissade mOvzunun shamiyyati, maqsadi ve arasdirmanin niya aparildigi
aydin sakilde gostarilir. Giris asagidakilari shate etmoalidir:

Umumi mévzunu, tedgigatin shamiyyetini ve magsadlerini taqdim etmalidir.

Qisa sakilde movzunun 6namini vurgulayan adabiyyati nazardan kegirmalidir.

Movcud bosluglar (research gap) muayyan etmolidir.

Toadgiqat sualini va ya hipotezlarini aydin sakilds ifade etmalidir.

Magalanin strukturunu qisa sakilds teqdim etmalidir.




ARTI :
I. AZORBAYCAN RESPUBLIKASININ

TOMSILINSTITUTU

Giris numunasi 1

Introduction

Many scholars and educators have argued that the induction period of novice music teachers is
challenging but critical in developing teachers’ expertise (Barnes 2010; Munroe 2019; Roulston,
Legette, and Womak 2005). The induction stage indicates ‘the initial period of teaching in a
given school adapting to its norms and regulations’ (Gabrys-Barker 2018, 37). Teachers in this
stage not only strive to learn to solve immediate problems, such as class discipline and staff relation-
ships (Appel 1995), but also struggle to solidify their non-contextualised knowledge and bridge the
dissociation between theory and practice (Berliner 1994). Music teachers in their first few years
actually experienced various challenges such as insufficient ad ministrative support, classroom man-
agement, assessment and relationships with students and colleagues (Barnes 2010; Krueger 2000;
Madsen and Hancock 2002; Roulston, Legette, and Womak 2005).

Because of beginning music teachers’ difficulties, many researchers have tried to investigate var-
ious ways to support them to not only retain novice music teachers but also help them grow as
reflective music educators (Conway 2003). Recently, there have been attempts to improve support
for beginning music teachers by investigating their challenges in their first teaching years. It is
important to listen to these teachers’ needs to provide them with practical, daily support and
help them succeed in their teaching career (Munroe 2019). By focusing on novice music teachers’
perspectives, these teachers could receive assistance to grow and thrive beyond survival (Roulston,
Legette, and Womak 2005).

Accordingly, novice music teachers’ perception of job retention and attrition factors (Krueger
2000; Madsen and Hancock 2002) and beginning music teachers’ experiences (Barnes 2010; Con-
way and Zerman 2004; Doyle 2012; Munroe 2019; Roulston, Legette, and Womak 2005; Schmidt
and Canser 2006; Stringham and Snell 2019) have been addressed in-depth. However, the main

Accordingly, novice music teachers’ perception of job retention and attrition factors (Krueger
2000; Madsen and Hancock 2002) and beginning music teachers’ experiences (Barnes 2010; Con-
way and Zerman 2004; Doyle 2012; Munroe 2019; Roulston, Legette, and Womak 2005; Schmidt
and Canser 2006; Stringham and Snell 2019) have been addressed in-depth. However, the main

CONTACT Jihae Shin @ jhshin99@ewha.ac.kr
© 2021 Informa UK Limited, trading as Taylor & Francis Group

MUSIC EDUCATION RESEARCH (&) 569

limitation of previous studies has been the relatively scarce research outside the United States. The
context of school greatly influences what novice music teachers experience and are concerned about
(Munroe 2019). A better understanding of novice music teachers’ difficulties in various teaching
contexts and cultures could help improve future support for the induction period of novice
music teachers.

The purpose of the present study was to describe Korean novice music teachers’ perceptions of
challenges during their first years. The specific research questions were as follows: (a) How do Kor-
ean novice music teachers describe their challenges; (b) How do Korean novice music teachers
describe the teaching contexts that influence their challenges; and (c) How do Korean novice
music teachers describe support they find to facilitate success in music classrooms?

Istinad: Shin, ]. (2021). Korean novice music teachers’ perceptions of their first years’ challenges. Music Education Research, 23(5), 568-579.

https://doi.org/10.1080/14613808.2021.1977788
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(;iri$ numun98i 2 Tl?e focfus of this S(l-ldy was on explain.ing and mod.eling.as one of lhe. higli-leverage
practices in mathematics education, particularly the subskills involved in using mod-

Introduction els or representations to help learners understand mathematics topics (TeachingWorks,
n.d.). As Clement (1999) has asserted, simply using models such as manipulatives in

The recent attention to “core practices”™ (e.g., McDonald et al., 2013) or “high-leverage mathematics lessons does not guarantee success. The same is true for drawn representa-
practices™ (Ball & Forzani, 2009; Forzani, 2014) in teacher education reflects efforts to tions. Below are representations of 2x 3 drawn by two PSTs. Although both accurately

decompose complex teaching processes into more manageable teaching practices, which
Ball and Forzani (2009) consider “essential for skillful beginning teachers to under-
stand, take responsibility for, and be prepared to carry out in order to enact their core
instructional responsibilities” (p. 504). In a survey of elementary prospective teachers’

show factors and product, we can see qualitative differences between these two repre-
sentations. Example A does not model the multiplication concept and does not explain
how the product 6 was derived. This simple example demonstrates that not all models/
representations are equally effective.

A — sentations visible. Specifically, the following research questions guided this study:
lee2345@oakland.edu

! Qakland University, 456 Pioneer Drive, 485] Pawley Hall, Rochester, MI 48309, USA

2 Arizona State University. Tempe. AZ, USA .
@ Springer
@ Springer

How elementary prospective teachers use three fraction models:... 457
456 J-E.Lee, M.Y. Lee

2 s g : 1. What are PSTs’ conceptions of the core ideas involved in modeling fractions and of
(PSTs") assessments of their preparedness for high-leverage practices in mathematics e e 3 et d Celng bra i

teaching, Lee and Dumitrascu (2017) found a wide variation in their levels of confi- the n'alure and the effectiveness of three models (area, length, and set) often used with
dence. For example, most PSTs felt highly confident in their ability to build respectful fractions?

relationships with students but showed much lower levels of confidence in their read- 2. What difficulties do PSTs demonstrate in solving and presenting fraction addition using
iness to explain and model mathematics content, practices, and strategies. In an ear- the three models (area, length, and set) as shown in the validity of their responses?
lier study, Additionally, Lee and Dumitrascu (2017) found that PSTs often interpreted 3. What difficulties do PSTs demonstrate in using each model to make thinking visible by

the meaning of a practice superficially by its label, relying on naive and unexamined
assumptions that may have been engrained over time (e.g.. perceiving “leading a group
discussion™ simply as a series of verbal interactions between the teacher and students)
or gave excuses (e.g., “explaining and modeling content, practices, and strategies™ was
hard for them because they were not good at math when they were students). Such find-

ings suggest that there is a need for teacher educators to guide PSTs through deliberate istinad: Lee, ].-E., & Lee, M. Y. (2023). How elementary prospective teachers use three fraction
S I NN models: their perceptions and difficulties. Journal of Mathematics Teacher Education, 26(4),
455-480. https://doi.org/10.1007 /s10857-022-09537-4

illustrating core ideas and key processes through representations?
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Giris niumunasi 3

GiRig

Diinyanin har yerinda tohsila talabatin get-
dikca artmasi musahida olunur. Boyamakda
olan naslin camiyyatin va iqtisadi magsadlarin
talablarina uygun formalasdirilmasi va inkisaf
etdirilmasi miasir dovrdes kegmisle miigayisada
daha béyiik ahamiyyat kasb edir. Olkalorin
inkisaf saviyyasi keyfiyyatli insan resurslarina
va istehsal etdiklari texnologiyaya asaslanaraq
qiymatlandirilir. Tahsil xidmatlarini tam sakilda
tomin etmak va tohsil talabatini garsilamaq
¢tin bu sahays aynlan resurslarin artirilmasi
vacibdir. Tahsila kifayat qader vasaitin ayril-
mamas! bu sahada magsadlara catilmasina
mane ola, maktablarin infrastruktur, kadr
taminati vo tadris resurslari sahasinda prob-
lemlarls {izlasmasina sabab ola bilar. Olkalarin
tahsila ayirdig1 vasaitin migdar: hamin élkanin
amumi iqtisadiyyati daxilinda tahsilin yerini
va ahamiyyatini aks etdirir (Hosgoriir & Arslan,
2014).

MOVZUNUN aHamiYYaTi

Maktab faaliyyatinin samarali teskilinda
maliyye masalalari asas alatlardan hesab edilir
Kurikulumlarin tatbiqi, maktab inventarlarinin
tomin edilmasi, saxlanilmast, yenilonmasi, sagird
nailiyyatlarinin giymatlandirilma alatlarinin
tatbiqi, miiallim amakhaglarinin ve alavalarinin
tomin edilmasindan tutmus biitiin infrastruktur
masalalari bu anlayisin tarkib hissasidir. Oksar
tohsil tadgigatlarinda bu masalanin shamiyyati
vurgulanir: Maktab biidcasi ve maliyya idaraciliyi
tohsil miiassisalarinin faaliyyatinda asas strateji
komponentlardan biridir (Smith, 2023).

Tahsil muassisalorinin inkisafi, miiasir tahsil

O R N T B P A R B RN (R

Maktab biidcasi tahsil miiassisasinin faaliy-
yatini dasteklayan asas mexanizmdir. O,
miallimlarin maaslarinin 6danilmasi, tadris
materiallarimin alinmasi, maktab infrastruktu-
runun saxlanilmasi ve miixtslif tahsil prog-
ramlarinin hayata kegirilmasi ligiin asas maliyya
manbayidir. Maliyya idaraciliyi iss maktabin
biidcasinin magsadli, samarali va effektiv
istifadasini tamin edan proseslar toplusudur
(Brown, 2022). Bu idaraetma prosesi saffafliq
va hesabatliliq prinsiplarina asaslanaraq tahsil
sisteminin mumi keyfiyyatini artirir (Davis,
2020).

TODQIQATIN MBQSaDi Va 8SAS
SUALLARI

Bu tadqigatin magsadi maktab biidcasi va
maliyya idaragiliyinin asas prinsiplarini, re-
surslarin planlasdirilmas: va boélusdiirilmasi
metodlarini aragdirmag, elaca do maliyys ida-
raciliyinde maktab rahbarlarinin qarsilasdiglan
problemlari va onlarin halli yollarint muzakira
etmakdir. Bununla bagh tadqiq edilacak asas
suallar asagidakilardir:

1. Maktab blidcasinin asas komponentlari
nalardir?

2. Azarbaycan tacriibasi va hliquqi normativ
aktlarin talablari nadir?

3. Resurslarin samarali boliisdirilmasi neca
hayata kegirilmalidir?

4. Maktab bidcasinin idara edilmasinda
hans: ¢atinliklar ortaya ¢ixir?

5. Maliyya idaraciliyini yaxsilagdirmag ti¢iin
hansi alatlardan istifads edila bilar?

6. Hazirda maktablarin bu masala ila bagh
hansi problemlari var?

istinad: Sliyeva, N., 9sadova, S. (2025). Maktab
biidcesi ve maliyys idaraciliyi. Azarbaycan
moktabi. Ne 2 (711), ssh. 109-117

https://doi.org/10.30546/32898065.2025.2.043
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ddoabiyyaticmali (Literature review) bazan girisa inteqrasiya olunur va ya ayrica bélmsa saklinds olur.
O asagidakilar1 oshato etmalidir:

* Tadqgigatin movzusu ile bagh asas anlayislar: toqdim etmsalidir.
* Movzuya uygun miuvafiq avvalki todqgiqatlar1 arasdirmalhidir.

* Nazari carcivalari taqdim etmalidir.
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2. Literature review

In this section, we critically discuss evidence on the relationship between student ICT use at home for
educational purposes and their educational results, measured, for example, by their test scores, We
did not set out to prepare a comprehensive survey of the numerous studies regarding the impact of
ICT on educational outcomes, as this issue has already been addressed by reviews by Punie, Zinn-
bauer, and Cabrera (2006), Cox and Marshall (2007) and Bulman and Fairlie (2016). Instead, we
intended to ground our work on existing related studies to derive conceptual hypotheses concerning
the potential educational impact of using computers at home.

Therefore, we should make a preliminary distinction between the use of computers at home and at
school (Rohatgi, Scherer, and Hatlevik 2016). If the mere exposure to more ICT devices could improve
educational productivity, then students who have more and easier access to computers (and related
devices) at home should achieve better results (Wainer, Vieira, and Melguizo 2015). Another factor
that comes into the equation when ICT is used at home is that teenagers use computers extensively
in their social communication practices. It is up to both parents/teachers and schools to instil healthy
ICT habits Areepattamannil and Khine (2017), which may then drive student educational achieve-
ment in a positive direction. In this review section, we focus on previous literature on the use of com-
puters at home for educational purposes, especially for homework, which is the specific topic
investigated in this paper.

One key issue concerns the precise definition of ICT use (or availability) in the context of studies
about the determinants of educational results. For example, the OECD uses two indicators relating to
computer availability at home to explore how they are actually used. As pointed out by Wittwer and
Senkbeil (2008), students using computers are engaged in functions that exert a positive, neutral or
even negative impact on their school achievement. For instance, complex Internet searches for infor-
mation can stimulate their constructive behaviour and skills, while playing videogames or spending
too much time online can affect their schoolwork neqatively (OECD 2015). That said, the mechanisms

The literature includes several studies conducted using robust econometric techniques to
examine the effect of computers used at school on educational outcomes (Machin, McNally, and
Silva 2007; De Witte and Rogge 2014; Farina et al. 2015; Falck, Mang, and Woessmann 2018), although
there is a much smaller body of literature dealing with how computer use at home affects students’
results. Bulman and Fairlie (2016) compiled a critical review of the existing evidence in this narrow
field. Firstly, they noted that there were disparities among students in terms of their access to and
use of technology at home, directing attention towards the need to explore how this factor contrib-
utes to educational achievement. They proposed a theoretical framework where the use of compu-
ters at home can be beneficial - if used for homework — or negative - if used for gaming, social
networking and other leisure activities. When looking at the results of previous studies, the

604 (&) T.AGASISTIET AL

authors warned against applying simplistic regression analysis to assess this effect, because a number
of unmeasurable factors may also come into play (for instance, motivation).

The study by Wittwer and Senkbeil (2008) uses traditional statistical modelling to measure the
association between the use of computers at home and student performance, in this case with a
focus on mathematics. The authors employed a mixed-coefficients multinomial logit model
applied to OECD PISA 2003 data for 15-year-old Germans. The results indicated that access to a com-
puter is not associated with higher test scores in mathematics, The study also modelled different cat-
egories of students grouped according to how they used computers at home, but again there was
found to be no substantial impact. Note that this study is likely to reflect a student selection bias,

Istinad: Agasisti, T., Gil, M., & Han, S. W. (2020). ICT Use at home for school-related tasks: What is the effect on a student’s achievement? Empirical evidence

from OECD PISA data. Education Economics, 28(6), 601-620. https://doi.org/10.1080/09645292.2020.1822787
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Students conceptions and reasoning about global climate change (GCC)

GCC is a complex and muti-disciplinary phenomenon. It not only requires learners to
understand various processes (such as the greenhouse effect and carbon cycle), but

istinad: Bhattacharya, D., Carroll Steward, K, &
Forbes, C. T. (2021). Climate education in secondary
science: comparison of model-based and non-
model-based investigations of Earth’s climate.
International Journal of Science Education, 43(13),
2226-2249. 2228 (&) D.BHATTACHARYAET AL.
https://doi.org/10.1080/09500693.2021.1958022

also observe the correlation between the behaviours of various parameters that influence
the Earth’s climate (Tasquier et al., 2016). While students generally link carbon imbal-
ances to increasing surface temperatures, and identify cyclic causality, recognising that
human activities are contributing to a changing climate has proven challenging (Arya
& Maul, 2016; Reinfried & Tempelmann, 2014; Shepardson et al., 2009; Zangori et al.,
2017). Alternate conceptions about depletion in stratospheric ozone and pollution
causing global warming and GCC persist along with oversimplifications about
weather, climate and processes influencing the Earth’s climate (Boyes & Stanisstreet,
1998; Lombardi & Sinatra, 2012; Pallant & Lee, 2015; Pruneau et al., 2003; Reinfried &
Tempelmann, 2014; Shepardson et al., 2009; Visintainer & Linn, 2015).
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9DaBIYYAT ICMALI

Strategiya magsada ¢atmagq lglin izlanilan
yol va isuldur (Mammadov, 2023). Dingers
gora, strategiya - “milassisaya istigamat vermak
va raqabat Gstiinliiyil tamin etmak ii¢lin qurumu
va onun mithitini daim tahlil etmak, ahangdar
magqsadlari miayyan etmoak, faaliyyatlari
planlasdirmagq, lazimi alat va resurslari yenidan
taskil etmak prosesidir” (Dinger, 2007). Strate-
giya giindemda 6zlinamaxsus movgeni miay-
yanlasdirib, raqabat va ¢agirislarla masgul
olmag, uguru va eyni zamanda giicii do tamin
etmak t¢iin dogru tisuldur (Porter, 1996). Strate-
giya anlayis1 diisinmak, gqarar vermak va
uzunmiuddstli hadaflar demakdir. O, taskilatin
galacayi u¢lin uzunmiddatli planlari nazards
tutur va bu planlarin hayata kecirilmasi li¢iin
gorilacak islara diggat yetirir. Qurumla onun
xarici miihiti arasinda alaganin olub-olmamasi
onun strategiyasindan asihdir. Bu harmoniyaya
nail olmagq {igiin istifads edilan biitiin Gsullar
qurumun strategiyasinda miayyan edilmalidir
(Mavis, 1988).

Mintzberg (1987) iso strategiyaya daha genis
moanada yanasib va bes nov strategiya miiayyan
edib. Bunlardan birincisi plandir, strategiyam
stiurlu va tartib edilmis prosesin mahsulu kimi
miiayyon edir. ikincisi bir manevr va ya fond
kimi raqibi maglub etmak ti¢iin atilmis addim-
lardir. Ugiincii név qurumun oldugu vo miibariza
apardig1 muhitdaki yerini vo hazirki mévgeyini
miayyanlasdirmaya kéomak edan anlayisdir.
Digar bir tarafdan, strategiya fikir va ideyalarin
gercoak va ardicil harakatlara ¢evrilmasi zaman
baladc¢i rolunu oynayan yol planidir. Beginci isa
taskilatin va faaliyyatin giiclii vo zaif taraflarini
agkar etmak ligliin perspektiv kimi digtniila
bilar.

Strateji planlasdirma "tagkilat va ya qurumu
indiki veziyyatdan galacakda arzu olunan
vaziyyata aparmagq {i¢iin masul olan missiyany,
baxisi, dayarlari, maqgsadlari, hadaflari, rol vo
masuliyyatlori, vaxt qrafiklarini va resurslari
miiayyan etmak liciin bir vasita” kimi faaliyyat
gostarir (Midiwo & Ombui 2018). Bundan slava,
strateji planlasdirma korporativ siyasatlari,
korporativ madaniyyati va is¢ilarin miinasiba-
tini planlasdiran, elaca da rahbarliyin miivaffa-
qiyyatini dastaklayan amillardandir (Omuse,
Kihara & Munga, 2018).

Strateji planlasdirma taskilatin imkan vo
tohdidlarini gorarak iraliye baxisini miiayyon
edib, hamin baxisa uygun faaliyyat gostorarak
tagkilatin effektivliyini artiran vasita olaraq
tayin edilir (Geng, 2009). Bundan alava, strateji
planlasdirma, asasan, menecerlara va liderlara
strateji diistinmaya komak edan proses kimi
miiayyan edilib. Menecerlarin va liderlarin
strateji planlar hazirlayarken dord asas suala
cavab vermali oldugu irali stirtiliir: Biz haradayiq?
Hara gedirik? Getmak istadiyimiz yera neca
cata bilarik? Ugurlarimizi neca izlayir ve qiy-
motlondiririk? (Eres, 2004). Strateji planlagdirma

istinad: Xaliqova, N. (2025). Azorbaycanin dévlat ali tahsil miiessisalorinda strateji planlasdirma
isinin taskili. Azarbaycan maktabi. N2 2 (711), sah. 20-38.

https://doi.org/10.30546/32898065.2025.2.014
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Metodologiya (methodology) arasdirmanin necs aparilacagini gostoran uUmumi plandir.
Mbalumatin haradan va neca toplanacagini, bu zaman hansi metod va tisullardan istifads edilacayini
vo naticalarin necas tahlil edilacayini miiayyan edir. Metodologiyaya asagidakilar daxil edilmalidir:

* Tadqiqgat dizayn1 se¢imi (keyfiyyat, komiyyat, garisiq metodlar) va bu se¢imin asaslandirilmasi

« Istirak¢1/niimuns kiitlasinin secilmoa qaydasi (sada tesadiifi niimuns kiitlasi, kvota niimuns kiitlasi vo s.)
* Moalumat toplama alatlari (sorgu, miisahibs, miisahida, fokus qrup miuizakiralariva s.)

* Moalumat toplama alatlarinin etibarliliq ve dogruluq olciilari

e Moalumat analizi tisullar (Stata, Excel, SPSS, MAXQDA, NVivo vs s.)

* Etik moasolalar va icazalor
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Istinad: Liu, C, Zhu, K, Zhang, Z., & Ding, Y.
(2025). The impact of Chinese undergraduates’
perceived acceptance of Al technology on
academic achievement: the mediating role of
critical thinking. Frontiers in Psychology, 16,
Article 1727037.

https://doi.org/10.3389 /fpsyg.2025.1727037

3 Methods
3.1 Research design

Conducted between May and July 2025, the study mvalves sudents
from four universities in China, covering the southern, northern,
western, and easteen reglons. The study adopted s stratified random
mmpling method 1o guarantee the representativeness of the sample.
Fint, the participants were stratified by geographic region (soathern,
northern, western, castern). Within each stratum, students were

B -t e o

The study uses the academic achievement scale of 1 o1 o
which includes 12 ttems and consists of four dimensions, The
Cronbachs Alpha values for the academic achievement dimensions—
interpersonal facilitation, learning cognitive ability, communication
ability, and self-management—are 0.900, 0.857, 0.777, and 0.846,
respectively, with the overall scale at 0939, all >0.7, indicating strong
reltability, The AVE Is 0565, exceeding 0.5 and showing good

convergent validity.

Critical thinking is measured using a scale adapted by (cclih
20257, which includes 8 items and ts o unidimensional scale, Lol
1271 indicated that a unidimensional scale can effectively capiure

randomly selected using computer-generated rand hers o
enable every student to have an equal chance of being chiosen. A total of
600 students purticipated, with the questionnaire distributed in stages.

3.2 Research participants

Despite the broad application of Al tools for daily assignments
among university stadents, educaton are generally concerned that this
practice may affect students’ critical thinking abilities regarding
assignment topics, potentially weakening the learning owtcomes
students ultimately achieve. To ensure the representativencss of the
sample, a stratified random sampling approach was employed.
Participants were stratified according to their geographic regions
(southern, northern, western, eastern), and survey data were collected
from students across diffe types of ir and academic
majors. This study distributed 150 questionnaires i each region,
enabling the sample to more accurately refloct the true characteristics
of the population and thereby improving the stability and reliability of
the estimates. Utilizing Chinese university students, 4 specific group,
as study objects, this study clearly elucidates reglonal characteristics
and provide a key pathway ensuring the proper use of Al tools in
classrooms, assisting students in bettering their learning abilities. This
pathway drives reform in university teaching and helps to tmprove
students’ critical thinking ability,

The sample size should be 10 times the number of items in the
questionnaire (11 co ol 1000), The questionnaire contained 32
e, requiring a total sample size of 320, To ensure that the number
of valid samples met the required quantity and that the Amos

the Il level of the variable, providing a refiable and valid
composite measure. The Cronbachs Alpha value for the Critical
Thinking scale Is 0.935, indscative of & strong rellability, The AVE value
for Critical Thinking is 0.645

A Likert 5-point scoring method was used kn all above scales.

3.4 Data gathering procedure

The distribution and collection of questionnaire were conducted
on the online platform Wenjuanxing, with the asssstance of university
reachers who forwarded the questionnaires to stadents. The gasdance
for completing the questionnaire took approximately 3 min, and the
total time for completing all three scales was ahout 9 min, Participants
were instructed 1o fill out the questionnaire independently and
honestly based on their persanal information. In the data collection
process, students were allowed to stop answering at any time, and the
entire survey was conducted anonymously. It was also explained that
the information collected would only be used for this study and
would not be disclosed 1o any third parties.

3.5 Data analysis

The valid questionnaires collected were subjected to reliability
analysis, common method bias test, descriptive analyss, coceelation
analysis, confirmatory factor analysis (CFA), structural equation
modeling, and Bootstrap mediation effect analysis under the assistance
of SPSS and AMOS.
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3. Methods
3.1. Participants

Participants were four university students (3 female, 1 male, aged 21-22), who partici-
pated in the one-year Chinese Flagship Overseas Capstone Program at National Chengchi
University in Taiwan. The participants undertook the capstone program during their junior
or senior year. The capstone year comprised a one-semester study-abroad program and
a one-semester internship in Taiwan. While abroad, they took Chinese language courses

3.2. Data Collection Instruments

The data collection instruments consisted of two questionnaires, role-play tasks eliciting
L2 pragmatic data, and a semi-structured interview.

3.2.1. Questionnaires

Participants were first asked to complete two questionnaires through Qualtrics online.
The first questionnaire was a background survey with a focus on their demographic
information, experiences in Chinese learning, and the time they spent on interactive and
non-interactive contact in Chinese during their study abroad (see Appendix A). The second
questionnaire explored learner motivation, adapted from Papi and Khajavy's (2021)
integrated model of motivation. All variables were measured on a six-point Likert scale
ranging from 1 to 6, where 1 indicates strongly disagree and 6 indicates strongly agree (see
Appendix B).

3.2.2. Open Role-Play Tasks

The utilization of open role-play tasks with contextual information is considered
a preferred instrument for eliciting naturalistic data (Félix-Brasdefer 2007, 2010). The advantage

3.2.3. Semi-Structured Interview

After participants completed the role-play tasks, the first author conducted individual
semi-structured interviews with each participant in English. The interviews aimed to
invite learners to share their study- and intern-abroad experiences, reflections on their
experiences of successful and less successful communications with locals, metapragmatic
awareness of linguistic patterns they had recently learned or noticed, and any changes in
their attitudes and motivations towards L2 Chinese learning. Each interview lasted 40 to
50 min.

3.3. Data Analysis

We conducted a qualitative and quantitative examination of the participants’ responses to
the background survey. This step informs us about the participants’ self-reported motivation
for learning Chinese, major challenges they faced in language learning, as well as the types
of activities in L2 Chinese they enjoyed during SA, as indicated by the social contact hours.
As pointed out by a review study (Lang 2019), while much of the empirical research on
L2 Chinese pragmatic competence in an SA context attributes pragmatic gains to greater
language exposure (e.g., Diao 2016; Jin 2012, 2015; Jing-Schmidt et al. 2016; Xiao 2017; Xiao
and Shi 2014; Yang 2018), only a few studies have quantitatively measured the amount of
social contact (e.g., Taguchi et al. 2013, 2016). Our investigation of the quantity of social

of using role-play in L2 pragmatics research has also been discussed, as it has the potential
for exhibiting “how speech act performance is sequentially organized (e.g., in terms of
strategy choice and politeness investment), what kinds of interlocutor responses are elicited
by specific strategic choices, and how such responses in turn determine the speaker’s next
move” (Kasper and Dahl 1991, pp. 228-29). Previous L2 pragmatics studies have demon-

istinad: Lang, ], Xiao, F., & Zhang, M. (2024). Second Language Motivational
Selves and Interactional Pragmatics in Study Abroad: A Qualitative Study.
Languages (Basel), 9(12), Article 382.
https://doi.org/10.3390/languages9120382
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METODOLOGIYA

Metod

Arasdirmada keyfiyyat metodundan istifada
olunub. Bu metod miisahiba, miisahida, sanad
analizi kimi miixtalif vasitelardan istifada edarak
molumatlarin toplanilmasini 6ziinda ehtiva
edan bir metoddur. Keyfiyyat metodunun istifada
edildiyi arasdirmalarda problem sarhedici bir
yanasma ila tadqiq edilir.

Tadgigatin magsadina nail olmaq ti¢in Baki
va regionlarda faaliyyat gostaran pesa tahsili
miiassisalarindan mazun olan saxslarla onlayn
formatda miisahibalar hayata kecirilib va alda
edilan malumatlar emal edilorak miivafiq
hesabat hazirlanib.

istirakgilar

Tadgiqatda Baki, Sumgqayit, Qabala, Quba
va Gadabayda faaliyyat géstoran iimumilikda
6 pesa tohsili miiassisasindan 2 ixtisas (mithasib
va agpaz) lizra mazun olan saxslarle miisahi-
balarin taskil olunmasi nazarda tutulub. Bu
magsadle ham sahar, ham da rayonlarda yerlagan
pesa tahsili miiassisalarinin siyahisi ile tanig
olunub va tesadiifi segma yolu ilo miiassisalar
secilib.

Miiassisalar miiayyonlasdirildikden sonra
Dovlat Pesa Agentliyinin dastayi ilo hamin peso
tohsili miiassisalari ila alaga yaradilib va hamin
ixtisaslar {izra mazunlarin siyahisinin taqdim
edilmasi ila bagh sorgu gondarilib. Hamin ixti-

Cadval 1 Respondentlara dair demoqrafik
malumatlar

Respondent Cinsi ixtisasi
R1 Kisi aspaz
R2 Kisi miihasib
R3 Kisi aspaz
R4 Kisi miihasib
R5 Kisi aspaz
R6 Kisi agpaz
R7 Kisi aspaz
R8 Kisi aspaz
R9 Qadin miihasib
R10 Kisi aspaz

1-i (10 %) ise qadindir. Miisahibaya raziliq
vermayan mazunlarin aksariyyati gadinlar olub.

Malumatlarin toplanilmasi

Miisahibalarin kecirilmasi’ liclin uygun vaxti
miiayyan etmak maqsadila pesa tahsili miias-
sisalarinin mazunlan ila telefon vasitasile alaga
saxlanilib va onlara uygun olan vaxt miiayyan-
lasdirilib.

Moalumatlarin tahlili

Arasdirma ¢oarcgivasinde alde olunan
moalumatlarin tahlili tiglin birinci marhalada 10
istirak¢inin har biri “R1, R2, R3.. R10" olaraq
kodlanib. Daha sonra istirakeilar ila kegirilan
gorislarin videoyazisi izlanilib, sas yazilan
dinlanilib va alda edilon xam malumatlar desifra
(desifra va ya transkripsiya; audio-vizual ma-
lumatlarin yaziya gevrilmasi prosesina verilan
addir) ediloarak matna cevrilib. Desifr edilan
molumatlar ortaq xtisusiyyatlorina goro kate-
qoriyalarda tasnif edilib vo mdvzular for-
malagsdirilib.

Istinad: Sultanl;, L. (2025). Peso tohsili miiassisalarinde miihandis pedaqoji heyatin bilik ve bacariq saviyyeasinin amak bazarin talablarina uygun kadrlarin
hazirlanmasina tasiri. Azarbaycan maktabi. Ne 2 (711), seh. 9-19. https://doi.org/10.30546/32898065.2025.2.010
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Tapintilar (results) todgigat naticesindsa toplanmis msalumatlara asaslanaraq arasdirmanin
tapintilarinin toqdim olundugu bélmadir. Bu bolmays asagidakilar daxil edilmalidir:

* Moalumatlar cadvallar va sakillarls aydin sakilda toqdim edilmalidir.
* Hoam statistik cohatdan shomiyyatli, hom da shamiyyatli olmayan naticalar daxil edilmalidir.

» Sorh edilmamalidir (bu, miizakira bolmasins aid edilir.).
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Tapintilar niilmunasi 1
4. Findings

Figure 1 presents the descriptive statistics for participants’ EFL-, non-language subject-
and multilingualism-related mindsets. The data indicated that their mindsets were
mostly growth-oriented, though less so concerning multilingualism.

Paired sample t-test results revealed that participants’ non-language subject-related
mindsets were statistically significantly more growth-oriented than were either their
EFL- [#(189) = 3.15, p=.002, g=.23, I-f=.93] or multilingualism-related mindsets [t
(190) = 18.66, p < .001, g = 1.35, 1-f = 1.00]. Their mindsets about EFL, meanwhile, were
statistically significantly more growth-oriented than their multilingualism-related mind-
set [H{189) = 16.76, p < .001, g = 1.21, I-B = 1.00]. In other words, participants felt most
strongly that they could achieve success in non-language subjects through effort, whereas

LR K]

LLL

NONLANGUAGE SURJECTS ENGLISH MULTILINGUALISM

Figure 1. Participants' mind garding their EFL, non-language subjects and multifingualism. Note.
Likert scale = 1 - Completely disagree; 5 - Completely agree

Tapintilar niimunasi 2

4. Results
4.1. Motivation Analysis

Our first research question examines the motivational patterns of L2 learners in relation
to regulatory foci within the SA context. Table 3 presents the mean result for each subcategory
within the four overarching categories, namely L2MSS, regulatory focus, emotion, and L.2
strategic inclination, for each participant. In the table, we use bold font to highlight a higher
value between two subcategories within subjects. In this section, we first compare the
motivation analysis results between participants and then describe their distinctive types
of motivations, emphasizing individual differences among learners.

Table 3. Motivation analysis results.

L2 Motivational Self-System Regulatory Focus Emotion L2 Strategic Inclination
Partici-
Ideal Ideal Qught-to Ought-to Eager L2 Vigilant L2
Pants 8 34 . . . " 4 gi
Self Other Self Other Promotion Prevention Enjoyment Anxiety Ve Use
Ally 5.8 5.33 1.75 175 5 5.8 6 3 54 12
Helen 4 5 3.5 3.5 3.75 3.6 4.25 38 32 3.6
Noah 3.6 3.33 2 1.25 4.5 4.6 5.75 3.6 2.6 3.2
Lora 42 5 275 3.75 425 3.6 45 3.8 3.6 28

Istinad: Calafato, R., & Simmonds, K. (2023). The impact of multilingualism and learning
patterns on student achievement in English and other subjects in higher education.

Cambridge Journal of Education, 53(5), 705-724.
https://doi 0.1080/0305764X.20 06805

Based on the motivation analysis and learner responses in the background survey and
semi-structured interview, we summarized the distinctive types for each learner as follows:

o Ally, a prevention-focused learner with a stronger ideal self, who extremely enjoys L2 learning
and is very eager in L2 use. Ally’s pursuit of ideal self, her tremendous enjoyment of [.2
learning, and her eagerness to use L2 may be driven by her desire to “reconnect” with
her country of birth, as she indicated in the background survey. Being adopted as

istinad: Lang, J., Xiao, F., & Zhang, M. (2024). Second Language Motivational Selves and Interactional
Pragmatics in Study Abroad: A Qualitative Study. Languages (Basel), 9(12), Article 382.
https: i 0.3390/1 912038
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AN 2 AESEY LA LRI IEINALANAZE . X UAVASUILL II1 yuagay sy

soraiti ilo bagh olaraq 134 nafor (41,6%) teloba
evinda, 168 nafar (52,2%) ailasinin yaninda,
20 nafor isa (6,3%) yatagxanalarda qalir.
Toadgigatda istirak edan birinci kurs tolo-
balorinin universitet seciminoe tosir gostoran
amillar cadval 2-da verilib. Codvoala asaslanaraq
demok olar ki, telobalorin universitet secimina
tasir edan amillar arasinda an yiiksak orta
gostariciys (X = 3.47) malik olan 6l¢ii “prestij”
olub. Bununla yanasi, “kampus” 6l¢iistiniin orta
gostoaricisi do (X = 3.47) noazere alindiqda, bu
amilin telabalarin segiminds orta saviyyada
tosira malik oldugu goriiniir. 9dadi ortalamanin
tohliline dair meyarlar asagidaki kimi sorh

Talabalarin secimina tasir edan amillarin
cins dayigeni baximindan statistik tahlili

Tadgqiqat gorcivasinda telabalorin secimina
tosir edon amillarin cins dayisoni baximindan
statistik tohlili do aparihb. Secima tasir edon
amillarin cins doyisani baximindan farglilik
nlimayis etdirib-etdirmadiyi miistoqil gruplar
lglin t-testi vasitosilo arasdirilib. Tahlilin
naticalori Cadval 3-da aks olunub.

Coadval 3-don malum olur ki, telobalarin uni-
versitet segimina tosir edon faktorlar da cinsiyyot
baximindan statistik olaraq nezaragarpacaq
forq yoxdur (t(415)=3.33, p<.05). Bels ki, verilmis

m Talabalarin demografik malumatlarinin say ve faiz gostaricilari

Dayiskan Qruplar N %
Cins Kisi 180 559
Qadin 142 44,1
Ailanin  0-500AZN 114 354
ayliq 501-1000AZN 126 39,1
galiri 1001-1500AZN 57 17,7
1501-2000AZN 25 7.8
Yasayiy  Talaba evi 134 41,6
yeri Ailanin yam 168 52,2

istinad: Latifova, X. (2025). Abituriyentlarin universitet secimino
tasir edan amillar. Azarbaycan maktabi. Ne 4 (713), sah. 59-70.

https:

doi.org/10.30546/32898065.2025.4.9034



https://doi.org/10.30546/32898065.2025.4.9034

ARTI :
. I AZORBAYCAN RESPUBLIKASININ

TOMSIL INSTITUTU

Tapintilar niimunasi 4

TAPINTILAR

Bu arasdirmamin maqgsadi miharibadan
aziyyat cokmis sagirdlarin rifaninin éyronilmasi
idi. Bunun ig¢iin Agdamin ke¢mis cabhayani
arazisinda yerlasan, ataskas va miithariba zamam
hiicuma maruz galan 10 kand maktabinin IX, X
va Xl sinfinda tohsil alan 782 sagird hadaf
qrupu olaraq segilib. Bu aragdirma layihasinda
komiyyat metodundan istifado edildiyi tigiin
sagirdlor 34 sualdan ibarat anket sorgusunu
cavablandinblar. $agirdlordan 716 nafori sorguda
istirak edib. Suallar hadaf qrupuna iki bashq
altinda (Sagird emosiyalar: va maktab miihiti)
taqdim edilib.

1. Sagird emosiyalan

Bu bolmada sagirdlora taqdim olunan 18
sual onlarin hisslorini, emosiyalarim, 6zlarini
neca hiss etmalarini, xosbaxtlik vo hayatdan
moamnunluq daracasini miayyan etmak ugtn
nazorda tutulub. Bununla alagadar Beynalxalq
Sagird Qiymatlandirma Proqramuna (PISA, 2022)
nazar saldiqda goriirik ki, sorguda istirak edan
azarbaycanh sagirdlarin 75 faizi maktabda
oziino asanhgla dost tapa bildiyini deyib. Eyni

2. Maktab miihiti

Maktabda vo maktobdakanar miihitda sa-
girdlarin bir-biri ile amakdashg), miallimlarla
va amakdaslarla miinasibatlar, maktabin
sagirdlar lciin sevilan, tahliikasiz bir yer olub,
olmadigini 19-34-cti suallar vasitasi ila 6yranmak
mimkiin olub. Bela ki, sorgunun naticalari
Azarbaycanda kecirilmis Beynalxalq Qiymat-
landirmanin (PISA, 2022) naticalari ila iist-lista
diisiir. PISA-nin sorgusunda istirak edan
azarbaycanli sagirdlerin 23 faizi bildirib ki,
onlar maktaba gedarkan va maktabda ozlarini
tohliikasiz hiss etmirlor. Miiqayisa ti¢iin bildirak
ki, iqtisadi O@mokdashq va Inkisaf Taskilati
olkalari lizra eyni gostarici comi 8 faizdir. Yoni
Azarbaycanda qeyde alinan gostarici [9iT
olkalari ila miiqayisada taxminan li¢ dafa
ylksakdir.

Azarbaycanla bagh diggat ¢akan magam-
lardan biri da sagirdlarin, hatta sinif otaginda
bela 6zlarini tahliikasiz hiss etmama gostori-
cisinin yiiksak olmast ilo baghdir: Azarbaycandan
sorguya qatilan sagirdlarin 20 faizi sinif otag-
larinda ozlarini tohliikasiz hiss etmadiyini
bildirib. Bu gostarici tizra sorguya qatilan élkalar
arasinda an yiiksak natice Azaerbaycanda geyda
alimib. Sinifda 6ziint tahliikasizlikda hiss
etmayanlarin gostaricisi 19IT dlkelori iizra or-
talama 7 faizdir.

Istinad: Riistomli, G., Zeynalova, Z., Riistamli, N. (2024). Miiharibadan aziyyat ¢cokmis sagirdlarin rifahinin
yuksaldilmasinda maktabin rolu. Azarbaycan maktabi. Ne 3 (708), sah. 69-83.
https://doi.org/10.30546/32898065.2024.3.017



https://doi.org/10.30546/32898065.2024.3.017

ARTI

AZORBAYCAN RESPUBLIKASININ
l' TOMSIL INSTITUTU

Miizakira (discussion) bolmasi tedqgiqat tapintilarini izah edir vo onlart moévcud elmi adabiyyatla
alagalondirir. Bu hissada tapintilarin menasi sarh olunur va avvalki tadqigatlarla miiqayise edilir.
Miizakire bolmasindas asagidakilar olmalidir:

* Tadqgigatin asas naticalari qisa sakilds imumilasdirilmalidir.

* 9lda olunan tapintilar sorh edilmalidir.

* Noaticalar giris hissasinda qoyulan tadqiqat suallar1 va hipotezlarls alagalondirilmalidir.
* Noticalar avvalki tadgiqatlarla mugayise edilmali vo uygunluq/farglar gosterilmalidir.

* Tadgigatin asas mahdudiyyatlarini (limitations) qeyd etmsalidir. Ayrica bashiq kimi ds yazila
bilar.
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Miizakira nimunasi 1

5. Discussion

The present study investigated the mindsets of university students in France concerning
EFL, their non-language subjects and multilingualism, as well as their learning styles and
use of self-regulation strategies. In addition, we examined how these factors, along with
socio-biographical variables, related to their achievement in both EFL and non-language
subjects.

5.1. Mindsets related to EFL, non-language subjects and multilingualism

Regarding the first research question, the study found that participants exhibited
predominantly growth mindsets towards studying English and non-language sub-
jects, meaning that they strongly believed that they could make good progress in
English and non-language subjects if they put in the effort. This aligns with recent
research indicating that participants generally possess growth mindsets about study-
ing languages and non-language subjects, even prior to researchers implementing
interventions (Lanvers, 2020; X. Sun et al., 2021). Some studies (e.g. Horwitz, 1988)
show that essentialist views about language learning have been prevalent among
students in some countries, such as the United States, though this was not the case
here. What distinguishes this study from previous research is that participants’

5.2. Learning styles and self-regulation strategies for EFL and non-language
subjects

Regarding the second research question, which concerned differences between partici-
pants’ learning styles and self-regulation strategies for EFL and non-language subjects,
the findings indicated that participants utilised similar approaches irrespective of subject.
These results are consistent with Vermetten et al’s (1997) longitudinal study, which
found that university students remained consistent in their behaviour across
programmes. The results are also surprising given the dissimilar qualities of the degree
programmes pursued by the participants in this study. For example, information tech-

Miizakira nimunasi 2

5. Discussion
5.1. Individual Differences of Motivation Types

Our tindings confirmed some of the predictions by Papi and Khajavy’s (2021) integrated
model of motivation. First, Papi and Khajavy (2021) discussed that the pursuit ot the
ought-to L2 selt/other may lead to the experience of L2 anxiety. In our case, learners
who had higher ratings on the ought-to L2 selt/other, also indicated a higher anxiety level
compared to other learners, which aligns with the integrated model’s prediction. Second,
learners who had higher ratings on the ought-to L2 selt, also had higher scores on vigilant
L2 strategic inclination, which is also in line with Papi and Khajavy’'s (2021) finding that
learners with a stronger ought-to L2 self were more vigilant L2 users.

5.2. L2 Exposure's Mediating Effect on the Relationship Between Motivation and L2
Pragmatic Achievements

Drawing on survey data, interview responses, and data trom open role-play tasks,
we analyzed tour L2 Chinese learners’ motivation types, the quantity and quality ot their
L2 social exposures, and their pragmatic pertormances in a study-abroad context to answer
the four research questions. First, our motivation analysis indicates that Papi and Khajavy's
(2021) integrated model of motivation may not tully predict learners’ motivational patterns
in the SA context. Our quantitative account otters a more nuanced understanding of the
interplay between the tour subcategories (L2ZMSS, regulatory tocus, emotion, and L2 strategic
inclination). Second, in learners’ L2 social context, tactors such as the quantity and quality
ot L2 exposure contributing to and hindering successtul communication vary, indicating
distinct individual differences. Third, although all participants achieved their communicative
goals in the L2 pragmatics tasks, there were variations in grammaticality and sequential

Istinad: Calafato, R., & Simmonds, K. (2023). The impact of multilingualism

and learning patterns on student achievement in English and other subjects

in higher education. Cambridge Journal of Education, 53(5), 705-724. istinad: Lang, ]., Xiao, F., & Zhang, M. (2024). Second Language Motivational Selves and Interactional

https://doi.org/10.1080/0305764X.2023.2206805 Pragmatics in Study Abroad: A Qualitative Study. Languages (Basel), 9(12), Article 382.
https://doi.org/10.3390/languages9120382

organization. The learners’ varying sequential organizations retlect their L2 pragmatic
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Miizakira

Tadqiqgat naticosinda 1-ci kursda tahsil alan
tolobalorin universitet secimina kampusun
tosirinin orta oldugu malum olub. Yani univer-
sitet soharciyinin fiziki vo sosial imkanlari, kam-
pusun tahliikasizliyi va s. bu kimi amillar
tolobanin se¢imina universitet prestiji godar
yiiksak tasir gostoarmir. Agrey & Lampadan
(2014) apardig tadgigat bu manada uygunluqg
toskil edir. Bels ki, bu arasdirmada timumilikda
441 nofor tolobe istirak edib ve alde olunan
datanin tahlili universitet segimina shamiyyatli
tosir edon 5 asas amili ortaya ¢ixarib. Bu amillor
igorisinda universitetin fiziki imkanlarinin (uni-
versitet binasi, 42 kitabxana vo s.) vo sosial
imkanlarinin (aylancali teloba hayati, idman
foaliyyatlari vo s.) orta deracads tosira malik
olub. Price vo hamkarlar (2013) aragdirma-
larinda gostorirlar ki, yatagxana soraiti kimi
fiziki imkanlarin moévcudlugu, kampusun
tohliikasizliyi va sosial obyektlorin miixtalifliyi
tolobalarin universitet se¢cimina tosir gostoran
asas amillordondir ve bu tosir kampusun timumi
xtisusiyyotlorindan sonra ikinci yerda galir.

Tadgigatda cins, ailonin ayhq gsliri va
tolobanin yasayis yeri kimi demografik amillarin
birinci kurs talabalorinin ali tahsil miiassisosi
secimina tosir edon amillards statistik olaraq

ahamiyyotli forglilik yaradib-yaratmadig tahlil
olunub. Bela ki, tahlil naticasinde miiayyan-
losdirilib ki, cins faktoru tolabalarin universitet
seciminda prestij, kampus, malumat va yer Kimi
faktorlar baximindan shamiyyatli forglilik xi-
susiyyatina malik deyildir. Movcud adabiyyatlar
tohlil edilorkan malum olur ki, aparilan tad-
gigatlarin boyiik aksoriyyatinda cins ilo bagh
forglor daha gox imkan baraborliyi kontekstinda
aragdirihb va universitet secimindan daha ¢cox
karyera se¢cimino yonalib. Bu baximdan cinsin
talobalarin universitet se¢cimina tosir edan
amillar li¢clin shamiyyatli forglilik yaradib-
yaratmadigim tahlil edan todqiqatlarda isa
ahamiyyatli farglilik alde olunmayib (Cerit,
2007; Joseph, 2000; Akar, 2012 va s.). Aparilan
todgiqatda istirak edan birinci kurs telobalarinin
universitet secimino tasir edan “prestij” amilinin
ailonin ayhq goliri dayiskani baximindan sha-
miyyatli forgliliklorin oldugu tahlil naticesinda
moalum olub. Belos ki, aparilan tohlil gostorib ki,
daha az golirli ailslarin (0-500 AZN arasi)
ovladlar oxuduglar universiteti onun prestijina
gora secirlor. Bu natice Nor (2018) torafindan

Somali Dovlat Universitetinda 201 tolabanin
istiraki ilo aparilan tedgigatin naticesi ila uy-
gunluq toskil edir. Noaticalarin eyniliyi ondan
ibaratdir ki, bu universitetin talabalarinin se-
¢iminda da ailalarin ayliq galiri prestij amilina
tosir gostarir. Galir saviyyasi asag olan talabalar
oxuduglar1 universitet se¢gmalorinda prestija
iistiinliik verirlor, lakin ailalolorin ayhq gelir
soviyyasi yliksak olan tolobalar liglin univer-
sitetin prestiji daha orta tasira malik olur.
Talobalarin universitet secimina tosir edon
“yer” amilinin tolobanin yasadig: yer doyiskani
baximindan shamiyyatli forgliliklorin oldugu
aparilan analiz naticesinde miiayyan olunub.
Qeyd etmoak lazimdir ki, telabalorin yasadig
yerin (burada “ailonin yan1” daha yiiksok adadi
ortaya malik olub) “yer” amilinda shamiyyatli
forglilik yaratmasi tolabanin ailasinin univer-
sitetin yerlosdiyi soharda yasamasi vo ya uni-
versitetin yerlasdiyi saharda qala bilacayi bir
gohumunun olmasi ile asaslandirihir. Belo bir
natica Tiirkiyonin Ortaca bolgesinda Gilindogan
(2016) torafindan aparlan tadqgiqatda da 6z

istinad: Latifova, X. (2025). Abituriyentlarin universitet
secimina tasir edan amillor. Azarbaycan moaktabi. Ne 4

(713), soh. 59-70.
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Yekun/natico (conclusion) bolmasi taedgigatin asas tapintilarini iimumilasdirarak aparilan
arasdirmanin maqgsadina na daracada nail olundugunu gostaran hissadir. Bu bolmays asagidakilar
daxil edilmalidir:

* Tadgiqatin asas maqgsadi qisa sakildo yenidon xatirladilmalidir.

« Umumi yekun fikri bildirmakls tedqigatin imumi téhfasi ifads edilmalidir.

* Arasdirmanin asas naticalari imumilasdirilmalidir.

* Tadgqiqgat suallarina vo ya hipotezlora cavab verilmalidir. (dastaklanib/dastaklanmayib)
* Tadqgigatin nazari va ya praktik shamiyyatini vurgulanmaldir.

» Golacak tadgiqatlar tugctin takliflor verilmalidir.
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Conclusion

Our exploration of the relationship between multilingualism, multilingual identity and academic
attainment suggests that a greater willingness to claim a multilingual identity seems more predictive
of better GCSE results than the multilingualism indicator of EAL commonly used in UK secondary
schools. In doing so, our research foregrounds the importance of adopting a more holistic notion of
multilingualism as including all of a learner’s languages, and an attitudinal and affective lens within
educational research on this topic. The research reported in this paper has clear implications for
different education stakeholders. For schools and teachers, the findings suggest a need to rethink
current distinctions between EAL and non-EAL students in school and to examine how the emotional
and evaluative dimensions of multilingual identity can be fostered as a stimulus for academic
attainment. For policy makers, the implications suggest a need to promote a more inclusive societal
and educational vision of multilingualism and multilingual identity to better tap into the inner
resources of learners in school. Further research is still needed to understand exactly how the various
facets of multilingual identity affect students’ engagement in learning and their learning outcomes. In
particular, future research should aim to establish what multilingual identity profiles—as composed of
different constellations of language experiences, evaluations and emotions—are conducive to learning
and academic attainment, and what pedagogical experiences and interventions may contribute to
meaningful changes in these profiles that positively impact students’ educational outcomes.

istinad: Rutgers, D., Evans, M,, Fisher, L., Forbes, K, Gayton, A.,, & Liu, Y. (2024).
Multilingualism, Multilingual Identity and Academic Attainment: Evidence from
Secondary Schools in England. Journal of Language, Identity, and Education, 23(2),
210-227. htt doi.org/10.1080/15348458.2021.1986397

Yekun/natico niimunasi 2

6. Conclusions

The present study theoretically and methodologically contributes to the broader field
of L2 pragmatics. It is the first research to examine the complex relationship between
the integrated model of motivation (Papi and Khajavy 2021) and L2 Chinese interactional
pragmatics, while also revealing the mediating effect of L2 social contact in this relationship
in a study-abroad context. From a theoretical standpoint, this study challenges the view
of merely examining how motivation influences L2 pragmatics (e.g., Zhang and Papi 2021;
Yang 2022). By exploring how individual difference factors collaboratively shape pragmatic
outcomes, we emphasize the need to consider a broader range of individual difference factors
in L2 pragmatics research. Methodologically, unlike large-scale quantitative studies, we
provide a fine-grained qualitative analysis and suggest that L2 learners with different
types of motivation may vary in their quantity and quality L2 exposure while abroad,
leading to noticeable differences in their L2 interactional pragmatics. Moreover, unlike
prior studies that relied on discourse completion tasks and error judgment tasks to evaluate
learners’ pragmatic competence (e.g., Zhang and Papi 2021; Yang 2022), our research goes
beyond the utterance level by focusing on L2 communicative acts in talk-in-interaction,
which involves sequence organization (e.g., pre- and post-expansions). By employing
open role-play tasks, the research emphasized the interactive nature of language use in
communication. Finally, we consider the learners’ cultural upbringing and identity as
individual difference factors, and their influence on ought-to self/other in the motivation
system, showing how the ought-to self may play a more important role in some cultures
compared to others.

We suggest three directions for future research. First, future studies could use a mixed-
methods approach to explore how motivation influences L2 achievements. For example,
incorporating a qualitative analysis alongside a large-scale quantitative study could trian-
gulate the quantitative findings. Second, given that learners’ cultural backgrounds may
influence their perception of ought-to self, future research could explore other individual
difference factors that may impact motivation types. Lastly, since L2 motivation sub-systems
may change over time, future studies could use longitudinal data to trace how changes in
motivation and L2 exposure influence pragmatic development.

istinad: Lang, ]., Xiao, F., & Zhang, M. (2024). Second Language Motivational Selves and
Interactional Pragmatics in Study Abroad: A Qualitative Study. Languages (Basel), 9(12),
Article 382. https://doi.org/10.3390/languages9120382
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NaTICd

Bu magqalada miiharibadan aziyyat ¢akan
sagirdlorin rifahinin ytiksaldilmasinda maktabin
ahamiyyatli rolu arasdirilib. Miiayyen edilib ki,
miiharibanin manfi tasirlarini yagayan sagirdlar
emosional, psixoloji vo akademik ¢atinliklarla
tizlagirlor. Maktabin bu sagirdlara dastek vermasi
onlarin hayat keyfiyyatinin yaxsilagdirilmasinda
miihiim rol oynayir. Buna gora da, miiharibaden
aziyyat ¢akmis sagirdlarin ehtiyaclarinin nazara
alinmasi va onlarn rifahimn yiiksaldilmasi li¢iin
moktabin miixtalif metodlar vo strategiyalar
totbiq etmasi ¢ox vacibdir. Psixoloji dastak
programlart, fordi tahsil planlar va icma dastayi
kimi tadbirlar, sagirdlerin akademik va emosional
inkisafini tamin etmaya xidmat edir. Bundan
alava, muallimlarin va maktab personalinin bu
sagirdlarla islamak ii¢lin lazimi talim va re-
surslarla tamin edilmasi do ahamiyyatlidir.

Apardigimiz arasdiramlarin naticasi olaraq
bela gonaata galirik ki, maktablar mitharibaden
aziyyat ¢akmis sagirdlorin comiyyate yeniden
inteqrasiyas va rifahinin artiritlmasi tigtin giiclii
bir vasite kimi ¢ixis eda bilar. Maktablarin
dastak vermasi, sagirdlarin galacokda daha
saglam va moahsuldar ford olmalarina kdmak
edir. Bu istigamatda daha ¢ox tadgiqat va in-
novativ layihalarin hayata ke¢irilmasi zaruridir
ki, miitharibadan zarar ¢akmis sagirdlarin rifahi
davaml olaraq artirilsin.

istinad: Riistomli, G., Zeynalova, Z. Riistomli, N. (2024).

Miharibadan

aziyyat  ¢okmis  sagirdlarin

rifahinin

ylksaldilmasindoe maktabin rolu. Azarbaycan moaktobi. Ne 3
(708), sah. 69-83.
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