ARTI

AZSRBAYCAN RESP_UBLiKASININ
TOHSIL INSTITUTU

Tadqgigatin strukturu: Giris

Talimat




ARTI

AZSRBAYCAN RESPUBLIKASININ
I' TOHSILINSTITUTU

GIRIS (Introduction)

Giris movzunu oxucuya taqdim edan va arasdirmanin hansi problema yonaldiyini izah edan bolmadir. Bu hissada
movzunun mahiyyati, shamiyyati, magsadi va arasdirmanin niya aparildigl aydin sakilda gostarilir.

Giris bolmasina asagidakilar daxil edilmalidir:

e Qusa sakilde mévzunun mahiyyati va 6namini vurgulayan adabiyyat nazardan kecirilmalidir.
* Movcud bosluglar (research gap) miayyan edilmalidir.

e Tadgigatin magsadlari tagdim edilmalidir.

* Tadqgigat suali va hipotezlari aydin sakilda ifada edilmalidir.

* Tadqgigatin yeniliyi, elaca da nazari va ya praktik tohfalari vurgulanmalidir.
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Tadgiqatin strukturundan asili olaraq, 9dabiyyat icmali (Literature review) girisa
inteqgrasiya oluna va ya ayrica bolma kimi miistaqil bashq altinda taqgdim oluna bilar.
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9dabiyyat icmali girisa inteqrasiya kimi
Nimuna 1:

Introduction: researching gender in higher education - where and why

Despite stated aims across higher education (HE) institutions to further equality,
diversity and inclusion, spaces which are truly open to reflexive interrogations of
gender and gendered exclusions are often pushed to the periphery of the
academy. Beyond its inherent value ‘for its own sake’, the focus and approach of
Gender Studies and feminist inquiry fosters core skills that are championed in stu-
dents, including the propensity to be inherently challenging, critical and political
(Wieler 2010; Darder and Baltodano 2003; Gore 1992). Mainstreaming gender peda-
gogy can also support students to develop tools to critique and problematise
ideas (Gore 1992), and challenge epistemological foundations (Miigge et al. 2018).
No subject or content will continue to look the same when examined through the
lens of gender thinking (Davis, Evans, and Lorber 2006). Our intention is to lay foun-
dations for ongoing collaborative development to embed gender-sensitive

istinad: Hinton-Smith, T., Marvell, R., Morris, C., &
Brayson, K. (2022). “It’s not something that we think
about with regard to curriculum.” Exploring gender and
equality awareness in higher education curriculum and
pedagogy. Gender and Education, 34(5), 495-511.
https://doi.org/10.1080/09540253.2021.1947472

Absences and presences

Previous research has developed understanding by interrogating formations of gender
and HE pedagogies (Burke et al. 2013, 2017). We further consider the extent to which
awareness around gender is present or absent in HE spaces at all. This takes inspiration
from critical discourse analysis in demanding attention to both absences and presences
to understand power relations (Fairclough 2010). Theoretical perspectives illuminating
presences and absences are central to this research, including those around feminist
knowledge(s); responsibility for change; acknowledgement of the very relevance of
gender; and existence of gendered inequalities in particular temporally-bound HE spaces.

Situating knowledges

Henderson (2015) traces the evolution of gender pedagogy and its role deconstructing
conventions of academic knowledge production. Feminist perspectives have addressed
conventions in curricula and what these mean for knowledge (re)production and prestige
continually drawing attention to dominant epistemological positionalities (Kandiko
Howsona, Coate, and de St Croix 2018). Nevertheless, successive feminist theorisations
have struggled to overturn which dominant paradigms occupy the ‘narrow tributary’ of
accepted and prioritised epistemologies (Quinn 2010). Even in sociology, for example,
remains a tendency to prioritise ‘founding fathers’ (Braidotti 2013). A feminist approach
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9dabiyyat icmali girisa inteqrasiya kimi

Nimuna 2:

GiRiS

Keyfiyyatli peso tahsili sistemi ham fardi,
ham taskilati, ham da milli kontekstda aha-
miyyatli naticalarin alda olunmasini tamin edir.
Onun sayasinda mazunlar daha qisa zamanda
is tapir, is alternativlari ¢oxali, miixtalif pesa
bacariqlarina yiyalanirlor. Miiassisalar isa key-
fiyyatli pesa tahsili sayasinda biznes proses-
lorini takmillasdira, miistari mamnuniyyatini
va raqabat qabiliyyatini artira bilirlar. Milli
kontekstda keyfiyyatli pesa tohsili 6lkanin iqti-
sadi inkisafina va sosial rifahina miithiim téhfa
verir.

Tadris miiassisasinda verilan tahsilin key-
fiyyati barada an dogru malumati veran manba
onun mazunlaridir. Mazunlarin masgulluq
daracasi oyrandiklari biliklari is hayatinda
totbigetma sixligl, onlarin tadrisin mazmunu
va keyfiyyatinden mamnunluq saviyyasi, mazun
oldugdan sonra isa qabul marhalasinda vo is
hayati boyu kifayat gadar malumath olmadiglar
movzularla bagh fikir va diistincalari tadris
miiassisasinin 6ziini qiymatlandirarkan asas
gotiira bilacayi gostaricilordir. Umumiyyatls,
tohsil mioassisalarinin keyfiyyati onlarin
mazunlarinin masgulluq veziyyati va sahalari,
statuslari, pesa nailiyyatlari, pesalarina olan
miinasibatlari ilo él¢iiliir (Morko¢ va Dogan,
2014).

Tahsilin digar pilla va saviyyalarinde oldugu
kimi pesa tahsili do amak bazarindak: dayisik-
liklara ¢ox hassas olmalidir. Burada da tadris
prosesinin sektor niimayandalari ila birlikda
planlagdirilmasi kimi bir ¢ox digar amakdaslq
faaliyyatlari hayata kecirilmalidir. Sanaye ila
pesa maktablari arasinda amakdashgin asas
magqsadi kadrlara amak bazarinin talablarina
uygun pesa bacariglarinin qazandirilmasidir.
Talabalarin amak bazarina uygun pese baca-
riglarinin gazandirilmasinda asas amillardan
biri da miiallimlarin keyfiyyatidir. Miiallimin
keyfiyyati talaba naticalarini an ¢ox miiayyan
edan amillardan biridir (Barber & Mourshed,
2007; Darling-Hammond, 2000; Milanowski,
2004). Ona gora da miiallimlarin saristalarinin
yiksaldilmasi biitévliikda tahsil sisteminin
keyfiyyatini artirir: Pesa tahsilinin amak bazarmin
talabatindaki dayisikliklara daha hassas olmasi
pesa tahsili miiassisalarinin mithandis-pedaqoji
heyatinin bilik va bacariglarinin da davamh
inkisaf etdirilmasini talab edir. Bu da 6z nov-
basinda mithandis-pedaqoji heyat li¢ciin nazarda
tutulan takmillagdirilma tadbirlarinin ahamiy-
yatini artirir.

Bu tadgiqatin maqsadi pesa tahsili mii-
assisalarinin amak bazarinin talablarina uygun
kadr yetisdirmalari li¢ciin hansi tadbirlari
gordiiylinii, mazunlarin masgulluq vaziyyatini,
moazunlarin pesa tahsili miiassisalarinin

Istinad: Sultanli, L. (2025). Pesa
tahsili miassisalarinda mihandis
pedaqoji heyatin bilik va bacariq
saviyyasinin  amak  bazarinin
talablarine  uygun  kadrlarin
hazirlanmasina tasiri. Azarbaycan
maktabi. No 2 (711), sah. 9-19.
https://doi.org/10.30546/328980
65.2025.2.010
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9dabiyyat icmali ayrica bélma kimi
Nimuna 1:

Introduction

In the area of accountability, assessment 1s a routine and unavoidable activity in schools.
Findings from the assessment provide information on how well students are learning
and indicate how well teachers are performing their duties in return, which further
reflects on the competencies of the school management team as a whole. Teachers
regularly communicate to students about the success of their learning in the form of
feedback and assessment results. Despite the importance of assessment and assessment

seen as an inseparable component of the learning process, controversy over assessment
still exists.

Literature review

Conceptions of assessment

The conceptions of assessment have been defined as an individual or subjective
understanding of assessment, including information, beliefs, feelings, and what
assessment means to teachers and students (Brown, 2022). Many researchers examined
the conceptions of assessment among teachers, trainee teachers, and students in different
educational settings, including schools, colleges, and higher learning institutions. Brown ef al.
(2019) synthesized the findings from eight locations, including New Zealand, Queensland
(Australia), Hong Kong, Cyprus, Catalonia, Egypt, India, and Ecuador. The authors noted
that conceptions of assessment vary, and teachers’ and students’ beliefs depend on the
socio-cultural context and policy framework in which they operate.

istinad: Al-Haddad, S. S., Afari, E.,
Khine, M. S., & Eksail, F. A. A. (2023).
Self-regulation, self-confidence, and
academic achievement on assessment
conceptions: an investigation study

of pre-service teachers. Journal of
Applied Research in Higher

Education, 15(3), 813—-826.
https://doi.org/10.1108/JARHE-09-
2021-0343
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Nimuna 2:

GiRiS

Bu giin iqtisadiyyatin biliya asaslanmasi ali
tahsilin va onu temsil edan universitetlarin
global ragabatda ¢ox miithiim moévgeya malik
oldugunu gostarir. Ciinki ATM-lar 6lkanin
siyasatindan tutmus is diinyasinin talablarina
gadar camiyyat li¢iin vacib olan bir cox islari
miivaffagiyyatla hall eda bilan miitaxassis
hazirhgini hayata kegirir. Bu 6hdaliyi yerina
yetirmak {i¢iin onlarin strateji planlasdirmaya
ehtiyaci var. Strateji planlasdirma tegkilatlarin
magsadlarina ¢catmagq tligiin rahbarlik tarafindan
yaradilmis uzunmiiddatli planlardir (Daglar,
2019).

Boyneya (2010) gora, strateji planlasdirma
magqsadlara catmagq li¢iin resurslarin safarbar
edilmasindan va islarin inteqrasiyasindan iba-
ratdir. Planlasdirma idarsetmanin ilk va an
vacib marhalasidir ki, adatan, bir sira alagali
proseslardan ibarat dovr kimi konseptual-
lagdirihir (Boyne, 2010). Buna baxmayaragq,
ATM-lar 6z islarini biznesdan fargli sakilda
planlasdirirlar. Bunun sababi ATM-larin xid-
moatyonlii va sosial missiyaya malik qurumlar
olmas ila alagadardir. Strateji planlasdirma
tahsil sisteminin va elmi inkisafin zarurati ila
ATM-i raqabatadavamh movqeya gatirir. Eyni
zamanda, resurslardan samarali istifadeni tamin
etmakla faaliyyate asaslanan bir sistem kimi
meydana ¢ixmasini talab edir (Bahar, 2020;
2019).

9DOBIYYAT ICMALI

Strategiya maqgsada ¢atmaq tiglin izlanilan
yol va tsuldur (Mammadov, 2023). Dingera
gora, strategiya - “miiassisaya istigamat vermak
va raqabat tstiinliiy(l tamin etmak ti¢iin qurumu
va onun mihitini daim tahlil etmak, ahangdar
magqsadlari miayyan etmak, faaliyyatlari
planlagdirmagq, lazimi alat va resurslar yenidan
taskil etmak prosesidir” (Dinger, 2007). Strate-
giya giindamda oziinamaxsus movgeni miay-
yanlasdirib, raqabat va ¢agirislarla masgul
olmagq, uguru va eyni zamanda gici da tamin
etmak t¢tin dogru tisuldur (Porter; 1996). Strate-
giva anlayisi diisinmak, garar vermak va
uzunmiiddatli hadaflar demakdir. O, taskilatin
golacayi tgtin uzunmuddatli planlar nazarda
tutur va bu planlarin hayata kegirilmasi tg¢un
goriulacak islara diggat yetirir. Qurumla onun
xarici muhiti arasinda alaganin olub-olmamas
onun strategiyasindan asilidir. Bu harmoniyaya
nail olmaq ucun istifada edilon bitin dsullar
qurumun strategiyasinda muayyan edilmalidir
(Mavis, 1988).

istinad: Xaliqova, N. (2025). Azarbaycanin
dovlet ali tahsil miiassisalerinds strateji
planlasdirma isinin teskili. Azarbaycan
maktabi. Ne 2 (711), seh. 20-38.
https://doi.org/10.30546/32898065.2025.2.01
4
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9dabiyyat icmali

9dabiyyat icmal (literature review) miayyan bir movzu lizra movcud elmi manbalarin sistemli tahlilidir.

9dabiyyat icmali:

Muvafiqg movzu Gzra hansi arasdirmalarin movcud oldugunu gostarir.
* Yeni tadgiqgat t¢clin baza yaradir.

* Yeni tadgigatin aparilmasinin vacibliyini asaslandirir.

* 9vvalki tadgigatlarin naticalarini Umumilasdirir va sintez edir.

e Sadaca ayri-ayri arasdirmalari ardicil sakilde tasvir etmir. Bu marhalada ayri-ayri manbalar sadaca tasvir
edilmir, onlarin naticalari bir-biri ila alagalandirilir.

* Toadgqigat tcln nazari va ya konseptual ¢arciva yaradir.
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ODOBIYYAT iICMALI

BOSLUQ -
o AT SN L a MOLUMAT TODQIQATIN VERACSYi TOHFD

Bu moévzu ils bagh > Bu movzu haqqinda > Bu mévzu ila bagh

asas anlayislar nalardir? artiq nalar malumdur? hals nalari bilmirik?
p 2 Tadgiqat hansi téhfani veracak?

-
2 d

« Modvzunun asas anlayislari, * Movcud tadgigatlar va elmi « Mévcud bosluglar va aciq qalan
terminlar, nazari ¢argiva nasrlar masalalar
« Anlayislarin qisa izahi  Statistik gostaricilar, faktlar « Tadgiqatin cavablandiracag
va aralarindaki alagaler va sibutlar suallar
* Ovvalki naticalar vo  Gozlenilan tdhfs, yenilik va
L y 5 trendlar J L praktiki shamiyyat o
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9dabiyyat icmali

9dabiyyat icmalinin hazirlanmasi asagidaki 4 asas addimdan ibaratdir:

e Muvafiq elmi manbalarin axtariimasi

e Elmi nagrlarin dayarlandirilmasi

e 9sas movzularin, elmi mubahisalarin va tadgigat bosluglarinin muiayyan edilmasi
e 9dabiyyat icmalinin yazilmasi
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Addim 1. Mivafiq elmi manbalarin axtariimasi

Tadqgigat movzusu il bagh agar sozlarin siyahisi muayyanlasdirilir. Bu zaman mévzu ila bagli asas anlayislar va dayisanlar, eyni
zamanda onlarin sinonimlari va alaqgali terminlardan istifada edilir.

Niimuna
Movzu: Valideyn dastayinin ibtidai sinif sagirdlarinin akademik ugurlarina tasiri

Valideyn dastayi - valideyn dastayi, aile dastayi, valideyn istiraki, valideyn-usaqg munasibatlari, valideyn nazarati, maktab-
valideyn amakdashgi

ibtidai sinif sagirdlari - ibtidai sinif sagirdlari, usaglarin 6yranmasi, kicikyasli maktablilar

Akademik nailiyyat - akademik nailiyyat, akademik ugur, sagird nailiyyati, tahsil naticalari, akademik performans, maktab
naticalari, qiymat gostaricilari, test naticalari, 0yranma naticalari, tahsil nailiyyatlari, akademik gostaricilar, tadris naticalari
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Mivafig elmi manbalarin axtariimasi

Acar soOzlar muayyanlasdirildikdan sonra elmmetrik bazalarda etibarli nasrlar axtarilir: Etibarli beynalxalq
elmmetrik bazalara bir ne¢a nimuna asagida taqdim olunmusdur:

Web of Science (WoS)
Scopus

ERIH Plus

ERIC

EconlLit

UGC CARE




ARTI
AZORBAYCAN RESPUBLIKASININ
.' TOHSIL INSTITUTU

Addim 2. Elmi nasrlarin dayarlondirilmasi

Elmi nasrlari dayarlandirarkan asagidaki magamlara diggat etmak vacibdir:

¥ Elmi nasrlarin raygilar tarafindan giymatlandirilmasinin (peer-review) yoxlanilmasi

W\ Muallif tarafindan tagdim edilan malumatlarin uygun istinadlarla tasdiglanmasinin yoxlanilmasi

§80 Magalanin darc olundugu jurnalin va ya veb-saytin elmi etibarhliginin va nifuzunun (indekslanma, impakt
faktoru, yirtici jurnal olmamasi va s.) giymatlandirilmasi

Elmi nasrin akademik duristlik, etik tadqiqat prinsiplari, obyektivlik va saffafliqg standartlarina uygunlugunun
muayyan edilmasi

4[] Elmi nasrin akademik yazi gaydalarina uygun tartib olunmasinin yoxlanilmasi
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Addim 3. 9sas anlayislarin, elmi muzakiralarin va tadqiqgat bosluqglarinin
muayyan edilmasi

* MOvzu Uzra asas ideya va anlayislarin miayyanlasdirilmasi
* Elmi manbalarda ortaq va fargli yanasmalarin tahlili
 Movcud tadqgigatlarda mibahisali magamlarin askar edilmasi

* Arasdirilmamis va ya az tadqiq olunmus sahalarin (research gaps) miayyanlasdirilmasi
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Addim 4. Manbalarin tahlili vo sintezi

9dabiyyat icmalinin sonuncu marhalasi manbalardean alds olunan malumatlarin  tahlil edilmasi va
Umumilasdirilmasidir.

* Meoanbalarin sintezi adabiyyat icmalinda muxtalif tadgigatlardan alda olunan malumatlarin birlasdirilarak
Umumi manzaranin yaradilmasi prosesidir.

* Bu marhalada ayri-ayri manbalar sadaca tasvir edilmir, onlarin naticalari bir-biri ila alagalandirilir.
e Oxsar naticalar gruplasdirilir vo imumi tendensiyalar miayyan olunur.

* Eyni zamanda, tadqiqgatlar arasindaki farglar va ziddiyyatlar da geyd edilir va bunun miimkiin sabablari izah
olunur.

* Sintez naticasinda movzu Uzra vahid va asaslandirilmis imumi fikir formalasdirilir.

» Belaliklo, adabiyyat icmali sada xllasadan ¢ixaraqg analitik va elmi mazmun dasyir.
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9dabiyyat icmali yazarkan tadqgiqgatcilar tarafindan tez-tez yol verilan
sahvlor

* Elmi manbalarin naticalari giymatloandirilmadan dizgtn gabul edilir.
« Oz tadqigati ils ziddiyyat taskil edan tadgigatlara adabiyyat icmalinda yer verilmir.
* |stifads olunan elmi manbalar 6z tadgigat mévzusu ila aydin sakilds alagalandirilmir.

* Elmi manbalar sadaca xtilasa edilir, lakin onlarin naticalari bir-biri ile alagalandirilarak tahlil edilmir (sintez
edilmir).

* Kohna va ya aktual olmayan manbalar kifayat gadar asaslandiriimadan istifada edilir.

 Akademik etika gaydalarina uygun olmayan hallar, o cimladan plagiat kimi hallara yol verilir (masalan,
manbalar diizglin gostarilmir va ya basqalarinin fikirlari muallif gdstarilmadan istifada edilir).
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Movzunun dnaminin vurgulanmasi

Giris Umumi movzunu va tadgigatin 6namini taqdim etmalidir. Movzunun 6nami dedikda asagidakilar nazarda
tutula bilar:

e Tadgigatin naticalarinin imumilikda camiyyats, tahsil sistemina va ya sosial problemlarin hallina potensial
tasirini vurgulamagq

 Movcud adabiyyatda hansi catismazliglarin, arasdirilmamis sahalarin va ya ziddiyyatli naticalarin oldugunu
gostarmak

e Tadgigatin movcud nazariyyalara hansi téhfani verdiyini, onlari neca genislandirdiyini va ya yoxladigini izah
etmak

* Naticalarin muallimlar, maktablar, tahsil siyasati ve ya praktik tatbiglar Gc¢in neca faydali olacagini gostarmak
* Yeni metod, 6lgcma vasitasi tagdim olunmasi va ya takmillasdirilmasi

 Movzunun beynalxalg tendensiyalar, global problemlar va ya SDG kimi ¢arcivalarla alagasini gostarmak
(masalan, BMT Dayaniqli inkisaf Magsadlari)
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Giris niimunasi 1 (M6évzunun 6naminin vurgulanmasi):

Loneliness among children seems to be widespread. A recent literature review showed that about 10-15% of the children
and adolescents felt very lonely (Galanaki & Vassilopoulou, 2007). Based on studies among typically developing individuals,
a peak in the prevalence of loneliness can be expected during adolescence (Perlman & Landolt, 1999). During adolescence,
the social expectations, roles, relationships, and personal identities of individuals undergo significant changes (Heinrich &
Gullone, 2006). Social relations become increasingly important and adolescents spend considerably more time with their
peers, away from adult supervision (Brown & Klute, 2003; Rubin, Bukowski, & Parker, 2006). Additionally, early adolescence
coincides with the transition from elementary to secondary school. In recent years, this transition phase, which is often
marked by the breakup of old friendships and forming new relationships, has been highlighted as an area of concern (Hardy,
Bukowski, & Sippola, 2002; Humphrey & Ainscow, 2006). These significant changes in adolescents’ social worlds might be
related to the peak in the prevalence of loneliness during this time.

It seems that students with SEN experience even more loneliness (e.g., Pil, Skaalvik, & Skaalvik, 2010; Reversi, Langher,
Crisafulli, & Ferri, 2007). One of the subgroups of students with SEN fully included in Flemish mainstream schools are
students with autism spectrum disorder (ASD). Students with ASD form a special group when it comes to loneliness. For a
long time, it has been suggested that children with ASD have a “basic desire for aloneness” (Kanner, 1943, p. 249). Aloneness
is distinct from loneliness. Whereas aloneness is associated with a pleasant, positive and sometimes desirable situation,
loneliness is not (Margalit, 1994). Only recently researchers have tried to solve the question whether students with ASD are
satisfied with their aloneness, as suggested by Kanner, or if they do feel lonely. So far, several studies have indicated that
children and adolescents with ASD indeed reported higher levels of loneliness in comparison to their typically developing
peers (e.g., Bauminger & Kasari, 2000; Bauminger, Shulman, & Agam, 2003, 2004; Lasgaard, Nielsen, Eriksen, & Goossens,
2010; Locke, Isjijima, Kasari, & London, 2010; Whitehouse, Durkin, Jaquet, & Ziatas, 2009).

istinad: Bossaert, G., Colpin, H., Pijl, S. J., & Petry, K. (2012). Loneliness among students with special educational needs in mainstream seventh
grade. Research in Developmental Disabilities, 33(6), 1888—1897. https://doi.org/10.1016/j.ridd.2012.05.010
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Giris niimunasi 2 (Moévzunun 6naminin vurgulanmasi):

Istinad: 9sadova, A. (2025). Tahsilin keyfiyyatinin artirilmasinda metodik dastayin shamiyyati. Azarbaycan maktabi. Ne 2(711), sah. 39-48

GIRIS

Miiasir dévrda tahsil sisteminin garsisinda
duran asas vazifalardan biri keyfiyyatin arti-
rilmasi va pedaqoqlarin pesakar inkisafinin
davaml tamin edilmasidir. Tadris prosesinin
effektivliyini artirmagq ti¢iin miiallimlarin miiasir
pedaqoji metodlart manimsamasi va praktik
faaliyyatlarinda tatbiq etmasi vacibdir. Bu mag-
sada nail olmaq tg¢iin pedagoglarin metodik
dastak vasitasilo miitamadi olaraq yenilonan
bilik va bacariglarla tamin olunmasi miithiim
ahamiyyat kasb edir. Metodik dastak miiallim-
larin pedaqoji faaliyyatini takmillagdirmaya,
yeni todris yanasmalarini manimsamaya va in-
novativ metodlardan samarali istifadaya imkan
yaradir. Lakin bir ¢ox tahsil miiassisalarinda
metodik dastok mexanizmlarinin kafi saviyyada
olmamasi pedaqogqlarin pesakar faaliyyatinda
catinliklar yaradir. Bu onlarin miiasir talim
strategiyalarini tam sakilda tatbiq eda bilma-
masina va tadris prosesinda garsiya ¢ixan

https://doi.org/10.30546/32898065.2025.2.016

TODQIQATIN 8HOMIYYaTi

Tahsilin keyfiyyatinin artirilmasi1 miiasir
dovriin an vacib masalalarindan biridir va bu
magsada ¢atmagq lgiin pedaqoqlarin pesakar
inkisafi zaruri sayilir. Tadrisin effektivliyini
artirmaq va miiallimlarin pegakar faaliyyatini
tokmillasdirmak {i¢iin metodik dastak mexa-
nizmlarinin diizgiin tatbiqi mithiim rol oynayir.
Bu tadgigatin shamiyyati mahz metodik dastayin
tohsilin keyfiyyatina tasirini elmi cohatdan
asaslandirmaq va pedaqoqlarin inkisafini das-
taklayan yeni yanasmalarin inkisafina tohfa
vermasi ila izah oluna bilar. Tadqigatin aha-
miyyati ham nazari, ham do praktik cahatdan
oziini gostarir. Bir tarafden, metodik dastayin
pedaqoji faaliyyata olan tasiri nazardan ke-
cirilarak bu sahadaki elmi bosluglarin aradan
galdirilmasina kémak edir. Digar tarafdan,
tadqgigatin naticalari tahsil miiassisalari va
miiallimlar ti¢iin konkret tovsiyalar va praktik
hallar taqdim edir. Bu, pedaqoqlarin innovativ
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Tadqiqat bosluqglarinin miiayyanlasdirilmasi

Tadqgigat bosluqglari tadgigatin giris bolmasinda (research gap) miayyan edilmalidir. Tadqgigat bosluglari
asagidakilardan biri va ya bir necasi ola bilar:

 Movzu Uzra kifayat gadar tadqgigatin olmamasi
* 9vvalki tadgigatlarin mahdudiyyatlori

e Hall olunmamis problemin mévcudlugu

« 9vvalki adabiyyatda ortaq fikrin olmamasi
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Tadqiqat bosluqglarinin miiayyanlasdirilmasi

9dabiyyatda boslug nimunalari:

e Az arasdirilmis qruplar
Movzu asasan universitet talabalari Gzarinda arasdirilib, lakin ibtidai sinif sagirdlari az tadqig olunub.

* Yeni dayisanlar
ovvalki tadgigatlarda motivasiya va nailiyyat arasindaki alaga arasdirilib, lakin ragamsal bacariglar dayisani
nazara alinmayib.

e Kohnalmis nazariyyalar
Arasdirmalar kohna tahsil nazariyyalarina asaslanib va muiasir yanasmalar istifada edilmayib.

* Moahdud cografi arazilar
Tadgiqgatlarin aksariyyati Avropa olkalarinda aparilib, Azarbaycan kontekstinda isa kifayat gadar arasdirma yoxdur.

* Yoxlaniimamis metodlar
ovvalki arasdirmalarda yalniz sorgu metodundan istifada olunub, garisig metod yanasmasi isa yoxlanilmayib.
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Tadgigat boslugu nimunasi

Although these studies provide important insights into the experiences of individuals with ASD, a lot of questions remain Hall
unanswered. First of all, not much is known about loneliness prevalence of students with ASD during early adolescence.
Former studies on loneliness of individual of ASD had very broad age ranges, with subjects between 8 and 17 years old. In Olunmam|§
only two studies, the grade/age range of the participants was limited to three grade levels (Chamberlain, Kasari, & problem
Rotherham-Fuller, 2007; Lasgaard et al., 2010) and one study did not report the grade/age ranges of the participants (Locke
et al,, 2010).

Secondly, although these studies give us a general idea about loneliness feelings among individuals with ASD, knowledge Kifayet
on loneliness among students with ASD in fully inclusive settings is still scarce. To date, the majority of the studies compared
loneliness of students with ASD in special education or in self-contained classrooms in mainstream settings to loneliness qeder
feelings of typically developing students in mainstream education. Two studies have focused on loneliness among students tedqiqatl n
with ASD in fully inclusive settings (i.e., Locke et al., 2010; Whitehouse et al., 2009). In the Whitehouse study (2009), students olmamasi

istinad: Bossaert, G., Colpin, H., Pijl, S. J., & Petry, K. (2012). Loneliness among students with special
educational needs in mainstream seventh grade. Research in Developmental Disabilities, 33(6), 1888—1897.
https://doi.org/10.1016/j.ridd.2012.05.010
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Tadqiqat bosluglari:
Niya Sizin Tedqgiqgatiniz Lazimdir?

@ Zoif ifada

“Daha cox tadqigata ehtiyac var” — bu umumi
va geyri-muayyandir. Oxucu konkret nayin
catismadigini basa dusmur va tadgigatinizin

@ Guclu ifads

“©vvalki tadqgigatlar X populyasiyasinda Y-ni
oyranmamisdir” ve ya “Movcud metodlar Z-ni
hall eda bilmir.” Boslug adabiyyat icmalinizdan

dayari aydin olmur. mantiqgi olaraqg ¢ixmali va tadgiqat sualinizla

birbasa alagalandirilmalidir.

2 &

\\‘k)\

ovvalki tadqgiqatlar

Tadgiqgat
}.% PopulyasiyaX > == boslugu
X populyasiyasinda

. Y-nin dyranilmasi
Q DayisenY X ---» vo ya

Z probleminin

bl .
L Metodz X - halli

+

G E
(.-J/’ Sizin tadgiqat sualiniz
ve maqgsadiniz____
-
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Toadqiqatin maqgsadi

Tadgigatin maqgsadi Girisin sonunda aydin va dagiq sakilda ifada edilmalidir. Oxucu maqalanin nayi hall edacayini
bilmalidir.

Nimuna 1

Bu tadgigat ibtidai sinif sagirdlarinin oxu bacariglari ile onlarin akademik nailiyyatlari arasindaki alagani
arasdirmagi hadaflayir.

Nimuna 2

Bu maqalanin magsadi layiha asasli talim yanasmasinin sagirdlarin tangidi diistinma bacariglarinin inkisafindaki
rolunu giymatlandirmakdir.
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Tadgigatin maqgsadi va vazifalari

Giris bolmasinda tadgigatin maqsadi va vazifalari geyd olunmalidir. Tadgigatin magsadi daha genis xarakter
dasiyir ve tadqgigatin Umumi istigamatini ve nayi arasdirmagi hadafladiyini gostarir.

Bazi tadgigatlarda tadgiqatin vazifalarina da yer verilir. Tadqigatin vazifalari iss maqgsada ¢catmagqg ugln yerina
yetirilmasi vacib olan konkret marhalalar va addimlardir. Yaxsi yazilmis tadqigat vazifalari “SMART” olmalidir.




SMART YANASMASI UZR3
- TODQIQAT VOZIFOLORININ YAZILMASI -

» Vazifa daqiq va aydin olmalidir. NUMUN®:
< ) SpeC|f|c Na arasdirilacagi konkret sakilda yazilmal, = MiBktoblilBrir.oxt vardlsisrinih
(Spesifik) :zlt:rnln\:zlztleryn—muayyan adelsraan E inkisaf saviyyasini aragdirmaq.
» Vazifanin naticasi dlcils bilan olmalidir. NUMUN®:
Measurable Yani onun yerina yetirilib-yetirilmadiyini ; . . .
3 G . Sorguda istirak edan sagirdlarin an azi
ll Olciila bilan) milleyysivetiole nibmanolmalioir N 70%-nin oxu vardisleri saviyyasini
& (Olgiile bilan (masalan, say, faiz ve ya miiayyan A
gostarici ila). i ’
NUMUN®:
Achievable » Vazifalar real olmali va tadqigatin N )
imkanlar daxilinds yerina yetirila Mak?ablfm imkanlari ve mcivcu-d resurslari
(Slcatan) bilmalidir. cargivasinde 100 sagird lizerinde

tadgigat aparmagq.

NUMUNS:

Oxu vardiglarinin inkisaf saviyyasini
miayyan etmak tadgigatin asas
magsadi ile uygun olmalidir.

CO Relevant » Vazifalar imumi tadqigat magsadi

(Slagali) ils uygun olmaldir.

» Har bir vazifa Ug¢lin muayysn edilmis NUMUNS®:

Time-bound zaman ¢argivasi olmali, bu da onlarin Malumatlarin toplanmasi va tahlili
(Vaxtla mahdud) tadqiqat middati arzinda yerina 2024-ci ilin mart—-may aylari
yetirilmasini tamin etmalidir. arzinda tamamlanmalidir.

i @

NOTICO: SMART yanasmasi tizra yazilmis vazifalar tadqigatin magsadyénlii, Slciils bilan, real, magsadauygun va

muayyan vaxt arzinde tamamlanmasini tamin edir.
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Toadqiqat suali

Tadqigat suali arasdirmanin cavab axtardigl asas sual va ya suallar toplusudur.

Tadgigat suallari arasdirmanin istigamatini miayyanlasdirir va problemin sistemli sakilda dyranilmasina komak
edir.

Tadgiqat suallari tadqgigat magsadlari va hipotezlar ils birbasa alagalidir.

9sas tadqgigat suali vo onu dastaklayan alt suallar saklinda qurula bilar.

Suallar birbasa tadgiqat problemindan va maqgsadlarindan irali galmalidir.
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Toadqiqat suali

Tadgigat suali aydin, arasdirila bilan va spesifik olmalidir.

e Aydin: Asan basa dusulan, geyri-muayyan ifadalardan uzaq olan
NUmuna: ibtidai sinif sagirdlarinin riyaziyyat darslarinda ¢atinlik yasadigi mévzular hansilardir?

Arasdirila bilan: Akademik manbalar, malumatlar va ya analizla cavablandirila bilan
NuUmuna: “Cevrilmis sinif” modelinin ibtidai sinif sagirdlarinin oxu bacariqglarina tasiri necadir?

* Spesifik: Nayi arasdirdigini daqiq sakilda gostaran

NuUmuna: Azarbaycanin Baki saharinda ibtidai siniflarda oxu bacariglarinin inkisafinda interaktiv metodlarin rolu
nadir?
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Tadqiqat suali nimunasi

This study aimed to answer some of these lacks in the current knowledge base on loneliness among students with SEN
fully included in mainstream secondary education. In particular, the following research questions were investigated:

(1) Does the prevalence of loneliness differ among typically developing students, students with ASD, and students with
motor and/or sensory disabilities?

(2a) Are there relations between number of perceived friends, friendship quality, social self-concept on the one hand and
loneliness on the other for typically developing students, students with ASD, students with motor and/or sensory
disabilities?

(2b) Do the relations between number of perceived friends, friendship quality and social self-concept on the one hand and
loneliness on the other differ between these three groups, i.e., typically developing students, students with ASD, and
students with motor and/or sensory disabilities?

istinad: Bossaert, G., Colpin, H., Pijl, S. J., & Petry, K. (2012). Loneliness among students with special
educational needs in mainstream seventh grade. Research in Developmental Disabilities, 33(6), 1888—
1897. https://doi.org/10.1016/j.ridd.2012.05.010
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Hipotezlor

* Tadgiqat suallan tadgigatin cavablandirmaga calisdigl asas suallar ifads edir ve arasdirmanin istigamatini
muiayyanlasdirir. Tadgigat suali/suallari bitin nov tadqgigatlarda (kamiyyat, keyfiyysat, qarisig metod
tadqgiqatlarinda) goyula bilir.

* Hipotezlar isa dayisanlar arasindaki gozlanilan alaga va ya farqgla bagh tadgiqgatcinin irali siirdiyl yoxlanila bilan
forziyyalardir. Basga sozls, tadgigatcl naticanin neca olacagini avvalcadan taxmin edir va bunu yoxlamaqg
istayir. Hipotezlar kemiyyat tadgigat metodunda tatbiq olunur.

Tadgiqgat sualr:
Sagirdlarin ev tapsiriglarina ayirdiglari vaxt onlarin riyaziyyat fanni Gzra naticalarina neca tasir edir?

Hipotez:
Ev tapsiriglarina daha cox vaxt ayiran sagirdlar riyaziyyat fanni Gzra daha yiksak natica gostarirlar.

Dayisanlor:
Mistagqil dayisan: ev tapsiriglarina ayrilan vaxt
Asili dayisan: riyaziyyat fonni Uzra naticalar
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Hipotezlar

* Qeyri-muiayyan ifadalardan uzaqg olmali, aydin va konkret sakilde formalasdiriimalidir.
* Mitlaq sakilda 6lclla bilan va statistik tGsullarla yoxlanila bilan olmalidir.

* Mihakima xarakteri dasimalidir.

* Montigi asaslara soykanmalidir.

* Toadqgigatda nazardan kecirilon dayisenlar arasindaki alagani gostarmalidir.
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Hipotezlor

Hipotezlar 2 nov olur. Sifir hipotez (HO) vo Alternativ hipotez (H1).

Sifir hipotez (HO) dayisanlar arasinda heg bir alaga va ya tasirin olmadigini iddia edir. Yani tadqigatci farqin vo ya
alaganin olmadigini gabul edir vae bunu yoxlamaga calisir.

Alternativ hipotez (H1) isa dayisanlar arasinda alaga va ya tasirin oldugunu irali strir. Bu hipotez isa sifir
hipotezinda iddia edilanin dogru olub-olmamasini yoxlamaq magsadile formalasdirilir.

Niimuno:

HO: Birinci kurs talabalarinin istirak etdiyi mihaziralarin sayi (asas dayisan) onlarin yekun imtahan naticalarina
(asili dayisan) heg bir tasir gostarmir.

H1: Birinci kurs talabalarinin istirak etdiyi mihaziralarin sayi (asas dayisan) onlarin yekun imtahan naticalarina
(asili dayisan) musbat tasir gostarir.
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